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1. Executive Summary

Background

The Individuals with Disabilities Education Act (IDEA) of 2004 requires estateto develop a

sixyear performance pl an. This State Perfor man
implement the requirements and purposes of IDEA and illustrates how the State will
continuously improve upon this implementation. Tihexas SPRvas submitted to the Office of

Special Education Programs (OSEP) at the U.S. Department of Education (USDE) for approval

on January 30, 2006. OSEP approved the Texas SPP on May 22, 2006.

OSEP dentified five monitoring priorities and twenty indicators to be included in the SPP. For
each of the indicators, the State must report progress on measurable and rigorous targets and
improvement activities over a spear period of time. The findings perged in this report
summarize survey findings related to IndicatorP&rcent of parents with a child receiving
special education services who report that schools facilitated parent involvement as a means of
improving service and results for children withisabilities® This report covers the fourth
administration of the survewvith previous surveys conducted in fall 2006, spring 2007, and
spring 2008.

Survey Approach and Development

Parent Survey

Survey development and productidn September 2005, thParent Coordination Network

reviewed questions from the National Center for Special Education Accountability Monitoring
(NCSEAM) ParentSurvey and the Statewide Survey of Parents of Students with Disabilities
distributed bythe TexasEducationAgency (TEA)and Regional Education Service Center 9

(Region 9 in 2003. A separate survey development committee was created to develop the SPP
surveyin fall 2008 The surveyods questions focus on t he
communication between parsrnd school, parest understating of information, services and
information provided, school climate, teacher role, and parent participation in training. English

and Spanish versions were developed.

Sampling.Almost 18,®0 parents were selected to be urgdin the survey from 238listricts
across the state. Ousixth of all Texas districts are sampled each yeath every district
included at some point during a sigar cycle. However, each district with at least 50,000
students is included each ye&arents were selected based on demographic characteristics of
their child including ethnicity, grade level, and eligibility categoms. (learning disability).

! Texas Education Agency. Division of IDEA Coordination. State Performance PlaihZi@Bhttp://www.tea.statéx.us/special.ed/spppage
31.
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Survey DistributionBeginning inApril 2009, each parent or guardian received an envelofe wi

the selected chil dbés namendaaetuln gostageid ervdlope. n st r u

For questions, phone numbers were provided for the RegibBA), and NuStatDistricts were

given leeway in method of distribution to the pasamith an expected return date at the end of

May 2009.

Principal Survey

In addition to the parent survegimost 1,500surveyswere mailed to principals of campuses
included in the sample. These surveys were distridntide April, and principals were asked t

return the survey by May 22, 2009. Ther i nci pal 6s survey question

parallel the parent survey.

Findings

A total of 4,781 parent surveys were returned (25.9% return @tdéhese, 4,076 English and
705 Spanish surveys were retednin time to be included in the quantitative analyBesighly
2,100 parents also provided responses to the-epded questionsOf the 1,453 principal
surveys that were distributed, 484 were returned, representb§ a&rcenteturn rate.

A total of 23 questions from the parent survey were examideted intofive topic-specific
categories. Grouping the three types of responses (AllNaysr, YesNo, and AgreeDisagree),
Table 1 presents a summary of responses within these cate§oriesach catgory, responses
were overall positiveThe percentages of responses in the Ipasitive category were under 5
percent with the exception of General School Issues and Information and Understahiueng
response patterns f or inildrtoprevoesdimdings in 2R0€00& vy
This consistency argues for both the reliability and validity of findings.

Table 1: Summary by Category

Positive Neutral Negative

Category ATERS Sometimes Never
Agree Neutral Disagree
Yes No
General School Isgs 69.1% 20.0% 11.9%
Communication Issues 69.8% 26.9% 3.4%
Information and Understanding 80.0% 8.9% 11.1%
Teacher Issues 71.3% 26.1% 2.6%
IEP and ARD 81.9% 14.0% 4.1%

* Note that percentages may not total 100 due to rounding.

wer ¢

Although the respondentgere generally positive about the questions regarding their interactions

with the school (as seen in the summary ratings in Table 1), there werefatembich the
ratings were less positive (parental actions are not included for this considef@geajionally,

BNUSthS ) ptv grou ‘ 2 Educational Service Center Region 9



we have selected items where there were about 20 percent of the ratings given by respondents in
the category labeleldegativeas in Table 1These areas are listed below:

The school provides transition services to help my child reach his qydadés after high school.
(This issue waalso identified in spring 2008)

The school provides information on agencies that assist my child in the transition from high
school.(This issue was also identified in spring 2007 and 2008)

Special education sengs have helped my family and | get the services that my child needs
outside of schoolThis issue was also identified in spring 2007 and 2008)

The school provides me with i (Thi®issoeawas also a b o u
identified in spring 208).

The first three of these issues center on transition issues and on the information and coordination
provided regarding outside agencies and suppo
disability likely reflects providinginderstandabland usefulinformation.

The areas of Communication, Information and Understandieachelssues, and IEP and ARD

were more highly rated by respondents in the spring 2008 survey than in spring 2009. This year,
General School Issuegasthelowestrated area si mi | ar to | ast year 6s
primarily because of transition issues, as noted above.

Overall, parent opeended responses paraltbke responses received in the structured survey.
Parentswho responded to the surveyereoverall satised with the services received by their
chil dés school . Following is a |Iist of the ov

A Overall satisfactiori the majority of respondents expressed being satisfied with the special
education services provided by schools.

A Communication improvements while overall satisfied, parents noted concern with
communication between parents and the special education staff (or communication
between the special education setting and the general education setting). Parents want to be
kept informed and want to know how tmntribute tothe academic progress of their

children.

A More information and training Parents noted that they need help understanding their
chil dés di sability. They asked f oetevant h e scC
information.

The principalswho responded to the survey offered multiple examples of successful parental
invol vement strategies. Most strategies 1nvol
policies, o0 and pr ovi tkinmgkingdegsons tind m volunteesng.t o par

Principals also noted how significant parent involvement is to a school. They listed numerous
important examples of parent participation activities. Parents have assisted in the classroom as
tutors, mentorsandoverall classroom aides. They have contributed in many school estefits

:2 NUSU‘[KS 3 Educational Service Center Region 9



as festivals, field trips, fund raising, and many other special projects. Parents have become
actively involved in the sitbased management process and other school organizations.

Overall, principals noted that parent contributions and invoksis a critical component for
schools and for chil dren. Principals noted
education Principals also identified the many obstacles and barparents facen bemming

mor e act i v e sdducatidn.hAenong manp redsons, principals listed lack of time,
transportation, and work schedules.

Z NUSt'(ltS | 4 Educational Service Center Region 9
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2. Background

The Individuals with Disabilities Education Act (IDEA) of 2004 requires each iatevelop a

Sixxy ear performance pl an. This State Perfor man
implement the requirements and purposes of IDEA and illustrates how the State will
continuously improve upon this implementatidiime Texas SPRvas submitted to the Office of

Special Education Programs (OSEP) at the U.S. Department of Education (USDE) for approval

on January 30, 2006. OSEP approved the Texas SPP on May 22, 2006.

OSEP identified five monitoring priorities and twenty indicators to be included in the SPP. For
each of the indicators, the State must report progress on measurable and rigorous targets and
improvement activities over a spear period of time. The findingsresented in this report
summarize survey findings related to IndicatorP&rcent of parents with a child receiving
special education services who report that schools facilitated parent involvement as a means of
improving service and results for childrarth disabilities

Since 2000, Texas has been following the OSEP Continuous Improvement Monitoring Process
(CIMP) that is designed to assess, on an ongoing basis, the impact and effectiveness of state and
local efforts in providing early intervention se@s to infants and toddlers with disabilities and

to their families. In addition, state and local agencies must ensure a free, apprppbate
education (FAPE) to children and youth with disabilities

During the spring of 2002, OSEP monitored Siate of Texas in 2003, the €xasEducation

Agency (TEA)received the OSEP Monitoring Report, which specified areas of noncompliance,
highlighted strengths, and suggested areas of improvement for TexasB&ges 821) and

IDEA-C (ages D3) programs. The rggoing improvement and planning activities that have
occurred in response to the federal monitoring process are referred to as the Texas Continuous
Improvement Process (TCIP). Using the TCIP, 8tate submitted an Improvement Plan in
response to the OSHRonitoring Report. It addresses areas of improvement identified during
three phases of the process: the-asfessment, validation planning (public meeting), and
validation data collection (esite visit).

RegionalEducation Service Centé (Region 9) isthe statewide lead for Parent Coordination.
Through its efforts, it has established a statewide Parent Coordination network, made up of
representatives from each of the 20 regional education service centers. This network is
committed to ensuring that pate of students with disabilities receive accurate and timely
information that will helpthem support their children in their education. The network meets to
review the St a t aurdest status regarding parent involvement and related issues and to
determinethe extent to which Texas agencies had achieved the results outlined in the TCIP. An
overview describing the CIMP, TCIP, the safsessment, the Texas Monitoring Report, and the
Improvement Plan may be found at: http:///www.tea.state.tx.us.special.pd/cim

In response to the Improvement Plan, the TEA and the Parent Coordination Network, through the
leadership of Region,9onducted a survey in 2003 of parental understanding of special
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education issues. The surveys were distributed to 32,000 paerdtke results were posted on
the Region 9 website atww.esc9.net.survey

Based on SPPO6s Indicator 8, the Texas Educat
involvement information for students receiving special education services. To assisttaskh

Region 9 contractetluStats tohelp develop, distribute, and analyze #pring 2009 survey.

This report summarizes information collected from the spring® 20@veys of principals and

parents.

Z NUSt'(ltS | 6 Educational Service Center Region 9



3. Survey Approach and Development

Parent Survey

Suvey purpose.This survey was developed to obtain information regarding parental
invol vement with t heiwasdcebtedltodparents efcstnderdsl receivindp e s u
special education services. Information derived from this survey will be edtludthe sixyear

Texas State Performance Plan (SPP). Following the Individuals with Disability Education Act
(IDEA) of 2004, each state developed a plan to address 20 indicators, one of which is Indicator

8: Parent Participation (percent of parents witbhild receiving special education services that

report that schools facilitated parent involvement as a means of improving services and results

for children with disabilities). Although not required by the SPP, a parallel survey of principals

of schoolsincluded in the survey was undertaken to obtain strategies used by schools to enhance
parental involvement.

Survey development and productidhe survg, distributed in fall 2006spring 2007 and spring

2008 was revisedfor use in 2009.In September b, the Parent Coordination Network
reviewed questions from the National Center for Special Education Accountability Monitoring
(NCSEAM) Parent Survey and the Statewide Survey of Parents of Students with Disabilities
distributed by TEA and Region 9 in 2008 separate survey development committee was
created to develop the SPP survey. Committee members included representatives from TEA,
Region 9, Academic Information Management, and from local schools and districts. In addition
to the surveys reviewed, conttee members also reviewed SPP resources from the Federal
Resource Center websitefw.dssc.ory and i nformation included i
Involvement Survey. Lastly, committee members reviewed finding from the Statewide Survey of
Parents of Stughts with Disabilities Receiving Special Education Services.

A onepage, scannable questionnaire was then developed. The committee selected questions
from prior surveys with a focus on parent involvemémtaddition to creating new items. The

s ur v eestidrss foquadon the following issues: parent satisfaction, communication between
parents and school, parents understating of information, services and information provided,
school climate, teacher role, and parent participation in training. The suagegistributed on

scannable formsBothEngl i sh and Spanish surveys were s
language survey indicated that Spanish was spoken in the home. Samples of the parent surveys
are included in Appendix A.

Sampling.The spring 209 paren survey included almost 186 parents. Onsixth of all Texas
districts are sampled each year with every district included at some point during-ffearsix
cycle. However, each district that enrolls 50,000 students or more is included each year.

To selet districts and campuses, a sampling matrix that considered geographic area, district size,
and student demographics was developgte sample for the spring 20@and samples for
annual surveys that will be distributed through 2@012) were derived fro this matrix. In

large districts thoseenrolling more than 50,000 students), a further sample of campuses was
selected. Selecting campuses within the larger districts facilitated the distribution of surveys so

Z NUSt?{tS 7 Educational Service Center Region 9



that campuses would not receive only onetvoo parent surveys. A list of all districts and
campuses sampled each year will be maintained to ensure that all distriatar@des within

the larger districts) will be included in the survey during theysiar cycle. For the spring 2009
survey, 1,48 campuses within 238 districts were included in the final sample of eligible schools.
Note that districts with fewer thalD listed students receiving special education services were
not included in the final sample due to privacy concerns. To redudautden on school staff
members, every participating campus received a maximum of 15 surveys.

Once the districts and campuses were selected, a sample of students was drawn based on data
provided by the Texas Education Agency (TEA) from the Public Educdtiormation
Management System (PEIMS) database. Students were selectatidra@d809 school year to
ensure the mo s t recent dat a NdStatsenteretieimiot a f yi ng
confidentiality agreement with TEA to protect the identity of stid. Following all analyses,
datasets containing personally identifiable data were destroyed and/or overwritten. The final
database includes information regarding student grade level, gender, ethnicity, and eligibility
(formerly disability) category. Stdents were then selected according to a sampling framework

that considered these variables proportidgateom the various campuses/districts. From this
process, 18,463 students were selected to be included in the spring sample. To increase the return
rates for smaller incidence eligibility categories, evand undessampling were used. For
example, while students with a learning disability constitute 50 percent of the state population,
they were included at about 30 percent in the sampling framework.

Suwey Distribution Letters were sent to district superintendemtd special education directors
informing them of the purpose of the survey. Approximataiye month after the letter was
distributed, surveys were sent bundled by campus to the distritisléacin the surveyEach

package included the surveys and instructions to the campus contact person outlining methods
for distributing the surveys. These surveys were to be completed by the parent or guardian of the
students listed on the return envelopgach campus was asked to distribute the surveys to
parents. Campuses were allowed to select their own nitbeat home with the student, hand

delivered o r mailed to the studentds home. For p a
Language Survey indicatatlat Spanistwas spoken, both English and Spanish versions were
included. Additional surveys in English and Spanish were made available by request.

Each parent received an envelope withandahe <chi
return,postagepaid envelope. For questions, phone numbers were provided for Region 9, TEA,

and NuStats. Survey assistance was available in both English and Spanish. Parents were asked to
return the surveys by the end of May 2009. Surveys received by the endeo2009 were

included in the analyses.

Principal Survey

In addition to the parent survey4b3surveys were mailed to principals of campuses included in
the final spring survey sample. Theseveys were distributed late April, and principals were
aked to return the survey by May 200Rostagepaid, selfaddressed envelopes were also
provided. Theprincipal survey used for the spring 2009 effonas the same survey used in

Z NUSt?{tS 8 Educational Service Center Region 9



previous yearsfor theexcepton that it excluded twdollow-up questionsegardingwhen and
how often parents of special education students attended annual meetings

The principal s survey questions focused on i
pr i n csurpey is imduded in Appendix.BPrincipals were askeo respond to 15 questions
regarding parental involvement. Principals were asked to identify successful parent involvement
strategies and to list the most important contributions that parents make to their schools. In
addition, principals were asked to mii#y strategies and practices that are targeted specifically to
parents of students who receive special education services. Other issues included in the survey
were: successful parent involvement strategies implemented by schools and teachers, parent
paricipation in school activities, methods used by schools to communicate with parents, receive
parental input, services provided in school that help increase parental involvement, successful
parental contributions made to schools, parent training/annuaigegportunities, and factors

that impede parental involvement.

Database Construction and Analysis

All surveys were returned in a postagmd, selfaddressed envelope. Each survey was
examined surveys that were not scannable (torn, smudged) were separateecoded onto
new sheets. All primary data analysis was conducted USP8S with some supplemental
analysis using Microsoft Excel.

Openended comments received by parents and principals were coded and summarized.
Responses were analyzed by quesdiod clustered into various themes.

Limitations

The information presentdd this report is appropriate at the stieel and for many Education

Service Centers. In addition, only some of the very largest districts had information from a
sufficient numbenf parents to be representative. Surveys might have been distributed to parents

of students not in the sample jitowever , this is not |ikely gi Ve
the return envelope.

wz NUSt?{tS 9 Educational Service Center Region 9



4. Survey Return Rates and Demographics

Table 2presats demographic information of students whose parents returned surveys. The state
data were obtained froan earliefEducation Service Center 11 Supplemental Special Education
Report? In general, the percentages returned mirror the sample distributiensotéd earlier,
deliberate over and undersampling were utilized to try and match return percentages to
overstate distributions based on previous surveys. Of the 238 districts included in the original
mailing, 228 were included in the analyses. Surveys fthe remaining districts may have been
received after the processing date (approximately one month after the survey return due date). In
some cases, students may have left the district after the PEIMS data collection in fall 2008.

Table 2also gives amdication of the relative success of the over/ursdanpling approach. The
number of surveys returned is relatively close to the overédl spgecial education population.

Table 2: Student Demographics

. Surveys Analyzed Initial Sample State Special
Categories n=4781 n=18,463 Education**
Ethnicity African American 19.8% 22.8% 17.7%
Hispanic 40.4% 40.5% 40.0%
White 37.5% 34.5% 40.8%
Other 2.3% 2.2% 1.5%
Gender Male 66.8% 67.4% 66.8%
Female 33.2% 32.6% 33.2%
Disability Learning Disaility 25.6% 29.5% 50.0%
Speech 26.1% 24.4% 20.2%
Other health impaired 13.8% 14.7% 10.0%
Other 34.4% 31.3% 19.8%
Grade Span Elemgntary (including 48.4% 44.6% 39.7%
PK/Kindergarten) ) ) )
Middle (5-8) 26.7% 28.1% 28.0%
High (9-12) 24.9% 27.3% 324%
Economic Yes 62.9% 65.4% 59.2%
Disadvantage
No 37.1% 34.6% 40.8%

Source. English and Spanish Spring ZDBarent Involvement Surveys, Initial Sample, ESC 11 Special Education
Supplemental Report

* Note that percentages in this, and otherlésh may not total 100 due to rounding.
**The data presented for the state special education population is the most recently available (2004)

2 This statdevel report is available through the Education Service Center 11, 2004

E NuStats e 10 Educational Service Center Region 9



Parent Demographics

Parents were asked to provide personal informatioithehighest level of education théyad
completedTable 3 contains this information for both the Spanish and English surveys, as well as
the combined resulNote that these are seHported data not subject to verificati@wverall, 46
percenof the parentseported having not gone to calks 28 percent had attended some college
and 26 percent had a college degidee Spanish results shawata large majority (84.1%) of
parentsdid not attenccollege These findings mirror what was reported for this question in the
2008 survey Also simiar to past surveys, this questonpar ent sé educat.
highest refusal rate (9%) of all the survey questions.

Table 3: Parent Reported Level of Education

Level of Education

English

n=3,817

13.0%

47.6%

Some high school

Spanish Overall
n=534

n=4,351
17.2%

GED

6.2%

5.4%

6.1%

High school graduate

21.4%

31.1%

22.6%

Some college

30.5%

9.6%

28.0%

College graduate

28.9%

6.4%

26.2%

Total

100.0%

100.0%

100.0%

Survey Return Rates

A total of 4,781 parent surveys were returned in time to bedmgjuthe analyseshere were
4,076 English and 705 Spanish surveys that were usable (that-islaméh The total number is
within the desired bounds of-+3% at the 95% confidence lev€therwise stated, we can be (at
least) 95 percent sure that tedings to individual questions are within-8 percentage points
of the actual population distributioriBhe overall return rate for parent surveys was péréent

Of the 4,781 returned surveys, roughly 2,100 parents also answered thendpenquesgins.
Of these, 1,750 provided feedback in English, and 350 responded in Spanish. Of the 1,453

principal 0s

rate.

surveys

t hat

FactorsAffectingWhetherParentsReceiveSurveyPackets

A Mobility. Mobility is defined as student movement from one district to another during a

w eeseatingdai 38.3 peicdrgtutne d

on

school year. According to previous TEA Academic Excellence Indicator System (2007
AEIS) reports, there is about2®2 percent mobility rate among Texas students. Mobility

data are not available separately for students receiving special education services, but there
is noreason to suspect that they would differ dramatically from students in general. Given

that therewereonly 5 intervening months between the PEIMS datantey and survey
distribution, mobility should not have been a large factor. In fact, the return percentage was
slightly higher in 2009 (26%) comparéula B percent raten 2008.

[# NuStats .
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A Leaving schoolFor a variety of reasoésgraduation, dropout, or withdrawliom home
school, among othedssome students leave the school system altogether. However, this
effect is likely small giverminimal time interval between PEIMS collection and survey
distribution.

A Not distributed by schoollt is possible that some digtts or campuss opted not to
distribute the survey materials to parents.

A Not taken homeAs previously noted, although several methods for delivering survey
materials to studentsd parents were sugges:
home wit students. It is quite possible that many survey packets did not make it home.

In summary,NuStatsestimates that about 130 percent of survey packets never reached the
parents for one or more of the reasons listed above.

ImportantFactors afterParents ReceiveSurveyPackets

A Lack of timeWhile many parents would like to complete the survey, many feel that they
do not have enough time andiven other pressing responsibilities, choose not to complete
the survey.

A Apathy Some parents, unfortunatelyddiot care to fill out the survey. It is likely that this
is a relatively small percentage.

A Suspicion Other parents may have been suspicious of the intent of the survey. Although
reassurances were given that the unique code nuwiadd not identify the tild or the
school for any reason other thimm analysis, the unique number may have influenced some
parents noto complete the survey.

A Doubt that completing a survey will help their chilshother reason for nereturn of the
survey mi gh teptibtisen thatahisesurvieyswiouldshlave any positive impact for
their child.

A Loss, otherlt is likely that a certain percentage of parents lost the questionnaire, forgot
about it, or did not complete the survey for some reason other than those listed above.
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5. Parent SurveyFindings

This section describes the attitudes and perceptions of the parents of students receiving special
education services on school environmentmmunicatiorwith schooland teacheramount and
quality ofservices and informatioprovided teacher rolg, and participation in training.

For ease of analysis, the questions asked in the parent study were grouped into five categories to
better understand the patterns amongst these factors. These categories are General School Issues,
Communication, Information and Understanding, Teachers, and Individual Education Plan (IEP)
and Admission Review Dismissal (ARD) committee. Table 4 presents the questions that fall into
each of these categories.

Table 4: Structured Survey Reporting Componats

Categories Description

General Schodksues Centered on school actions and behaviors and perceptions
school climate

Communicatiorissues Communication between the school, teachers, and parents

Information & Understanding The amount and qualityf imformation provided and the level «
understanding of the information by the parent

Teachers General and Special Education teacher issues

IEP and ARD Issues specific to Individual Education Plan and Admission,

Review, Dismissal

Note that three typesf scales were used to obtain information on the questions. This includes
fAlways, Sometimes, and Newver ( f or ease of wuse, we define thi
an al yAgrees Neutralfiad Disagre®@ ( Ty p eYe2j)Noo a(ndy gie 3) scal es.

General School Issues

The first category of question§eneral School Issugsncludes questions pertaining to the
school , the principal and other personnel, or
Table 5 lists the eight questions that talder this category.
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Table 5: Questions pertaining to General School Issues Category

Question Scale Type
My childds school is a positive and| Always, Sometimes, Never 1
School personnel encourage me to be involved icrhyi | d 6 s. e d uc at| Agree, Neutral, Disagree 2
| am considered an equal partner with teachers and other professionals in planr; Agree, Neutral, Disagree 2
childés program

The school provides my child with all the services docusgmtn  my ch i || Always, Sometimes, Never 1
The school providesformation on agencies that cassist my child in the transition Agree, Neutral, Disagree 2
from high schoal

The school provides transition services to helpcimjd reach his oher goals after Yes, No 3
high shool.

My child is making progress because of the services he/she is receiving. Agree, Neutral, Disagree 2
Special Education services have helped my family get the services that my chil¢ Agree, Neutral, Disagree 2

outside of school.

Resmnsesto the questions in this category are averaged pregsented in Table &nly one
guestionwithin this category has a yes/no response taaeforg is not included in this table.

Table 6. Average Ratings acrosfuestionsin General School Issue€ategory

Type 1 Scale Type 2 Scale

Sometimes Never Neutral Disagree

‘ 81.9% ‘ 16.6% ‘ 1.5% ‘ 63.2% ‘ 25.0% ‘ 11.8% ‘

Within thealwaysto nevercategory, there were two questions, with aheaysresponse ranging
from a high of83.9 percento a low of 798 percent.This range is higheand more restricted
thanwhat wasseen m 2008, which had a low of 68.1 percenhe five items in thegreeto
disagreecategory ranged from a higlgreeresponse of 79.0 percent to a low of 40.4 percent
which is a slighty wider range than seen in 2008.

A key element to a successful partnership between the school and the parent is the school
environment. The school environment question relates to the school being a positive and
welcoming place for the child. Table presets the distribution of responses tioe school
environment question. Almost 80 perceritthe parents fek hat t hei rwasdwaysd 6 s s«
a positive and welcoming place. On the other hand, a negligible percent of parents felt that the
schoolwas neve a positive and welcoming place for their chikbout onefifth of parents said

schoolwas onlysometimes positive placeThese findings areery similar to the 2008 survey.

A comparison of the results between parents who responded using Englishaarsth Sprsions
of the survey show higher positive responses to this question from patentesponded using
the Spanish version of the survegiven that over 85 percewnf the surveys were taken in
English, the combined rating (adding Spanish to Enghgii strongly resemble the English
version aloneThis will be seen in the majay of items within the survewndis similar to past
surveys.
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Table 7: Distribution of Responses to:

O6My childbés school is a positive and wel col
Remonse English Spanish Overall
n=4,040 n=693 n=4,733
Always 78.7% 86.1% 79.8%
Sometimes 20.0% 13.0% 19.0%
Never 1.3% 0.9% 1.2%

Table 8presents the demographic distributionabivaysresponses to the school environment
guestionputis restricted to th English survey. Some interesting patterns are eviéargnts of
studentgeceiving speech servicesspondednore positivey than for the other categori€Bhis
was true across all ethnicitieSenerally, parents of studemsth fiother health impairnré and
learning d s a b wdreilessypleased than those in the other categories

Overall, mrents of African American students wetlee least positiveabout the school
environmentwhile parents of Hispanic students wéie most positive This is true aross all
eligibility categories except speech. The table suggestgé#rants of Hispanic studentdth
speech impairmenwerethe least positiveabout the school environmef@4.1%), while those of
White studentswith speech disabilityverethe most pogive (88.2%) These findings are similar
in pattern, but more positive than those found in the spring 2008 survey.

Tabl e 8: Distribution of #fAAl wayso Responses by
O6OMy chil dbds school i s o opogmnyt ifvaemidnydd wel c o

English (n=4,040)

Eligibility Category SUIEL Overall
African American White Hispanic
n=928 n=1,783 n=1,281
Learning Disability 72.4% 75.4% 81.3% 77.8%
Speech 84.2% 88.2% 84.1% 85.8%
Other health impairment 68.2% 72.5% 74.2% 72.2%
All Other® 74.8% 79.2% 83.1% 79.8%
Within Ethnicity 75.2% 79.5% 82.0% 79.8%

Note that while it is not possible to examine each question by each of the available demographics
(such as student ethnicity, parent education, etc.), in some isEsEesthat might be reasonably
associated with these variables will be examined in more depth

Table 9 presents the distribution of responses to a new question added to the 2009 survey
inquiring whether parents fteéncouraged by school personnel to be inwlvei n t hei r c¢ch
education. Over threguarters of all parents (77.7%) agreed that school personnel encouraged

% The disability category titledii A1 1 Covensearwide range of disabiliategories with relatively small numbers of parents wittsiohe
specific category
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them to be 1 nvol ved whileaonly ShpercentisagteedRedpdrssesendhe c at i o
Spanish survey were slightly more positivienis question was also analyzed by grade level;

while the proportion ohgreeoutcomes differed only slighthg higher percentage of parents of
elementary school children agreed compared to parents of middiggh-school children.

Table 9: Distribution of Responses to:

6School personnel encourage me
R English Spanish Overall
n=4,045 n=700 n=4,745
Agree 77.5% 79.4% 77.7%
Neutral 17.5% 15.9% 17.2%
Disagree 5.1% 4.7% 5.0%

nvol v

Central to issues surrounding pata involvement is the relationship between the school staff
and parents (Table 10n this case, nearly threguarters of parents belied¢hat theywere an
equal partner with teachers and other m@mrofess
higher proportion than in the 2007 and 2008 survé@yere were also negligible differences

between the English and Spanish survey results, compared tova@€@ there was spread of

5.1 percentage points between English and Spanish agteerespmse

Table 10: Distribution of Responses to:

considered an equal partner teachers |

o1 am wi t h

progr amb

s English Spanish Overall
n=4,029 n=659 n=4,688
Agree 74.5% 73.1% 74.3%
Neutral 18.8% 21.9% 192%
Disagree 6.7% 5.0% 6.4%

Table 11 presents the distribution of responses of parents to the provision of services
document ed o n.Abduedd percandf thd pdrénss repodel that the school always
provided their child with all the serviceko c ument ed on ,whileld4mpercenhi | dods
reported that the school sometimes provided these sendisesith many of the survey items,

parents using the Spanish survey were more positivaddition, parents of elementary school
students also sponded more positively than parents of middled highschool students.

Table 11: Distribution of Responses to:

| d

060The school provides my chi
Response English Spanish Overall
- n=4,019 n=674 n=4,693
Always 83.5% 86.8% 83.9%
Sometimes 14.7% 12.0% 14.3%

Never

1.9%

1.2%

1.8%
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To better understand the outcome to the question analyzed in Table 11, the responses to
provision of services bgligibility categoryare presented in Table 1Rearly 89 percendf the
parents of students with speethpairmentresponded positivelyreporting that the school
al ways provided their child with al/l t he
parents of students with other health impairment respotigelast positively, with about 77
percentreporting the school always provided their child with these servitesvariation of the
proportion of positive responses to this questiorelyibility categoryshows thathe disability

type of the student has affect on whether or not parents believed that their child was provided
with all of the services on their IEP.

ser )

Table 12: Distribution of Responses by Eligibility Category to:

6The school provides my child withP@&ll the ser
Eligibility Category
‘ ‘ ‘ Overall
Response Learning Speech | OtherHealth | All other n=4.693
n=1,203 n=1,226 n=646 n=1,618
Always 83.9% 88.8% 77.4% 82.9% 83.9%
Sometimes 14.4% 9.1% 20.6% 15.6% 14.3%

Never

1.7%

2.0%

2.0%

1.5%

1.8%

Table 13 presentseidistribution of responses to the quesatoutwhether the school provided
information on agencies that can assist their child in transition from high school. Abeut two
fifths of all parents agrekthat the school providethis information while onefifth disagree.

Another twafifth s of the parents had neutral opinionOf the 3,871 parents who answered this
guestion, only 999 parents (25.8%) had a child in high sclioatay be that the parents of
children in elementary or middle school who did aeistvadanexperience with other children or

have older children than the one selected for the suR@yoving the parents of elementary and
middle school students in the survey did change the distribution of the response to the question
considerably, aseen in Table 14Looking only at parents diigh school students, almost 60
percentagreed with the statement.

Table 13: Distribution of Responses to

0The school provides information on agencies that
schoob
English Spanish
Response n:?:g,853 et
Agree 37.3% 59.4% 40.4%
Neutral 42.6% 28.8% 40.6%
Disagree 20.2% 11.9% 19.0%

[ NUuStats - s s o
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6The

Table 14: Distribution of Responses by Grade Level to:

school

provides

school 6

i nf o rtmachildio the transition fgpoe highi e s

Grade Level
Response Elementary Middle
n=1,825 n=1,047
Agree 31.5% 43.7% 59.6% 40.4%
Neutral 46.8% 37.2% 24.6% 40.6%
Disagree 21.6% 19.0% 15.8% 19.0%

t hat

Similar to Table 13, &ble 15presents the distribution of responses to a question specific to the

provision oftransition servicesHowever, the responses aestricted to parents with child in
high schoal As shown in Table 15, orguarterof the parentsreported that thechool did not

provide transition services to help their child reach his/her goals after high school. This

proportion of parentss somewhathigher than in 2008, where roughbnefifth reported that

their school @l not provide transition services.

6The

school

Table 15: Distribution of Responses to

Response

provides

English
n=637

Spanish
n=93

transition

Overall
n=967

services

Yes

73.7%

90.3%

75.5%

No

26.3%

9.7%

24.5%

While this question

doesot directly address parental involvement, transition services would
normally be a parent/school/outside agency partnershig noticeable percentage of parents
repored no transition services, meaningful involvement of parents at the high schooirlayel
be suspecfiTaken together with Table 13, the patterns of response indlittetiethis is an area of

concern for parents at the highhool level that should be addressed.

Table 16pertains towhether the parestbelieve the services received by thahildren were
enablingtheir progressOverall, responses to the question were very positiherenearly four
out of five parents agrdewith the statement, while only percentdisagreedSimilar to most
guestions, respondents of Spanish surveys were positive tha the English surveys, with 87
percent oparents who answered the Spanish suagregel that their childvas making progress.

6 My

Table 16: Distribution of Responses to:

child is making progress
iz English Spanish Overall
n=4,066 n=697 n=4,763
Agree 77.7% 86.7% 79.0%
Neutral 16.8% 11.5% 16.0%
Disagree 5.5% 1.9% 5.0%

beg& ause
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A more general questiowas asked about services outside of school, #slts of which are
presented in Table 1&milar to results from the 2008 study, almost -doerth of parents
disagreel that the special education services have helped their family get the services their child
needs outside of schodrhisis alsoconsistent wittthe findings from fall 2006 and spg 2007

but does reflect a slight improvement
(lower poportion of parentsin the | 81 nstituci-n o Centro de [A
disagreecategory). This question had th t ant o para mi hijo c-mo pgi
most negative response of all Type | (Aninstitution or help center that serves as a support
questions in this grougignaling the need group outside of school).
for improvement in this area. With limiteg n Parent
resouces within the school, outside

support is critical to both the school and the continuedlnaiig of students. Again, for students

in a transition period, outside support is critical as they transition from school into their post
school yearsAlso appaent in Table 17 is a large difference in respsrisween the English

and Spanish survey®penrended responses indicdtinat parents want more information about
services, both provided by the school and outside ager®iredar to last year, parentsked
specifically for more frequent progress reports and for more interaction with the special
education teachsto better understand how to help their children at home

Table 17: Distribution of Responses to:
6Speci al Educati on amilygelthe sesvicds that my chiled hepds dutsideyof f
school 6

Seorss English Spanish Overall
n=4,001 n=677 n=4,678
Agree 41.2% 53.2% 42.9%
Neutral 34.0% 27.5% 33.1%
Disagree 24.8% 19.4% 24.0%

Communication Issues

Communication with the school is amportant component of parental involvement. Without
effective communication, shared trust may be unlikely. Lacking trust, those responsible for the
education of a child are probably not in=
position to offer the best education forjf ©More contact.lwikinowt ¢éddlse
child. While most scbols routinely |t © stay in contact with eaf
communicate with parents by providin like to be contacted more often on hlg_progress. Not just
. . when they are failingo ri n t r ofu
documents, sending emails, an A Parent
arranging meetings, these activities &
not necessarily mean that effective
communication has taken place. A school may provide numerous methods to communicate, but
if parents are not involved, it is likely that the communication efforts have not been successful.
Alternatively, a school may provide documents that are not conducive to understandable
information. Ultimately, it is imperative to provide information in a manthat parentsan
receive, understand, and believe that district feels that they believe they are important. It is

-
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important to assess both what districts and campuses report they are providing, as well as
parentsd beliefs r eg ansdlihepgincipahsersey findirgsrsomnratize at i o
principal® perceptions regarding the communications efforts put forth by schools and lists
communications strategies listed by princip@kse Section)7 The parent opeended responses

also reflect communicain being a central concerand manyparentssuggested improvement

along the lines discussed above (see Seé6jion

The communicationssuescategory include two questionsinvolving how the school and
teachers keep in contact with parents about thett stmt 6 s | ETRblepl8 lstg thee te/cs
guestions that fall under this categdBpth questions were Type 1, meaning they hadlaays,
sometimes, nevehoice set

Table 18 QuestionsPertaining to Communication Issues Category

Question Scale Type

The school communicates regul arl y wi Always, Sometimes, Never 1
other important issues.

I communicate with my child6s t each/( Always, Sonetimes, Never 1
and other important issues.

Table 19presentghe average ratings for the questions in ttagegoryand show an overall
positive response to communication issues.

Table 19 Average Ratings acros®Questionsin Communication IssuesCategory

Type 1 Scale ‘

Always ’ Someimes ’ Never

‘ 69.8% 26.9% 3.4% ‘

As observedn 2007 and 2008, the op@mded parent responses indidatieat communication
issues and regular reports to parents are impoRanénts want to stay informed and suggested
increasing the frequency of reports tteem about the progress of their childrévithin this
context many mentioned the need for meetings to be scheduled at flexible hours that
accommodate their work schedules.

bHaving access to class rTable 20 presents the distribution of
website and being able to have daily access to response_s on the extent to Wthh the stho
classroom textbooks via e-book or pdf formatto | communicated regularly with the parent

assist the child with any and all homework regarding their chil doés
assignments and f of other important issues. As shown in the

i Parent | table,overthreequartersof parents repoed
that the schoolcommunicatd regularly
regarding IEP progress and other importantass\s with most otheguestionsthe responses
from the Spanish surveygere more positivewith 85 percentespondingalways Overall,one
fifth of parentsreportedthat the communicationfrom the school occurredometimeswhile 3
percentreportednever As with the surveysonductedin fall 2006, spring 2007, andspring
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2008, almost onguarter of the parents surveyed noted that the school commulscatetimes

or never This suggests tha@bmmunication is an area thaeds improvement.

6The

While Table 20c oncer ns
group dedlwi t h

school

Table 20: Distibution of Responses to
communi cates
i mportant

regul arly
i ssuesbd

Response English Spanish Overall
P n=4,052 n=689 n=4,741

Always 74.4% 84.5% 75.9%

Sometimes 21.9% 14.5% 20.8%

Never

3.7%

1.0%

3.3%

t he

t he

teacher 6s

school

0s communi
c ommu n i(Seea Tableo 21). Asb o u t

shown in the tableabout 64 percendf the parentsreportal that teachers communicdte

wi t h

me

cati

regularly with them about IEP praggs and other important issues. Thaslower than the
proportion of parents who reportdthtthe schoocommunicatd regularly with them about IEP
progress and other important issysse Tale 20). Also, a higher proportion of the parents
reported that theeacherssometimesor never communicatd with them. Surprisingly, the
Spanish survey had a lower percentagelefaysresponses than the English survé&pken
together, Tables 20 and 21dipate that communication is an important area that should be

addressed. Without communication, continued progress for the child and partnerships between
school and parent may be in jeopardy.

ol

Table 21: Distribution of Responses to

communi cahiel dvd & ht emeyc her ( s)

and other i mportant
Response English Spanish Overall
P n=4,034 n=681 n=4,715
Always 63.8% 62.7% 63.7%
Sometimes 32.6% 34.5% 32.9%

Never

3.5%

2.8%

3.4%

Information and Understanding

regul arly

r

i ssuesbd

rega

on wi 1

egardi

While closely related to the Communications categdhe Information and Understanding
categoryincludes questions thdeat more with how informationvas provided and how well the
parents understd it. Table 22 lists the six questions that fall untihes categorytwo of which

are Type 1 and four of whicre Type 3 questions.
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Table 22 Questions pertaining tolnformation and Understanding Category

Question

School personnel provide information on parent organizations, community agen Always, Sometimes, Never 1
trainings related to the needs of my child.

School personnel provide me infor mali Always, Sometimes, Never 1
The school provides me information Yes, Nb 3
Information is provided to me in my native language. Yes, No 3
Teachers and administrators ensure that | fully understand the Procedural Safe( Yes, No 3

(also known as the Rights Booklet).

My chil ddés evaluation mtamgort is wri{l Yes No 3

Table 23 presents the averagdings for the questions in thtstegoryand showdess positive
responses for Type 1 questiansthis category as compared dther categoriesHowever, the
averageating of Type 3questions is very ®itive, with 89 percemtesponding/es

Table 23: Average Ratings across Questions in Information and Understanding Category

Type 1 Scale ‘ Type 3 Scale

Always ‘ Sometimes‘ Never ‘ Yes

62.5% 26.4% 11.1% 88.9% 11.1%

The first question in this categonyquired about thextentto whichschool personnel provide

information to the parents on agencies or trainings geared towaedstr chi | dr endés n¢
24 presents the outcomes this question. As shown in the table, about 61 percent of the parents
repored that the school personraWaysprovided this informationwhile 13 percenteported

that this information waseverprovided to themEollowing the common trenith the findings of

this survey Spanish respondents \weemuch more positive, with 69 penteeportingthat the

school personnellwaysprovided this information.

Table 24: Distribution of Responses to
6School personnel provide information on parent
trainings related to the needs of my

English Spanish Overall
Response

n=4,024 n=680 n=4,704
Always 59.1% 68.8% 60.5%
Sometimes 27.4% 21.9% 26.6%
Never 13.6% 9.3% 12.9%

Table 25 presente distribution of responses on the extent to which school personnel provided
information to the parentstolpel t hem assi st i n tThedableshowsthatdr en 6
the parentgave a more positive responé®d percenstatingalways,than was found in Table 24.

Again, theparents answering ti&panish surveys gave a more positive response.
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Table 25: Distribution of Responses to

6School personnel provide me information to he
Response English Spanish Overall
P n=4,021 n=678 n=4,699
Always 63.5% 71.1% 64.6%
Sometimes 26.9% 22.3% 26.2%

Never

9.6%

6.6%

9.2%

To further analyze the findinge Table 25 the distribution of response® this questiorby

eligibility type were presented (see Table 26). Close to thussters of thgarentsof students

with speechimpairmentreported that school personnalways provided information to the
parents to help them as dn coertrastiparents of studentwithh i | dr e
other health impairmestvere least satisfiedith the information provided by school personnel

with 31 percent of parents reporting thaey weresometimegrovided with informatiopand 13
percentreporting that they hhnever been provided with informatioifhe distribution of
responses byearning disability and all otheeligibility types are nearly identical, and also

closely reflectlie overall outcome.

Table 26: Distribution of Responses by Eligibility Type to

6School personnel provide me information to he
Eligibility Type
Overall
Response Learning Speech | Other Health| All other n=4,699
n=1,199 n=1,232 n=650 n=1,618
Always 63.4% 72.4% 55.8% 63.0% 64.6%
Sometimes 27.1% 20.4% 30.9% 28.1% 26.2%

Never

9.5%

7.2%

13.2%

8.9%

9.2%

The following two questions directly addressed if parents received information and whether or

not it was in their nidve languageTable Z presents the distribution eésponses tavhether
parents reported being providedOveéralf78 pement i on ¢
reportedyes which has increased slightly from last year wii® percenof parents blieved that

the school provided them with informatidven more pronounced than in most other questions

is the difference between the English and Spasisheyresults. Over ningenths (90.3%) of

parents who took the Spanish surveportedyes compaed to thredourths (75.6%) oparents

who took theEnglishsurvey

Table 27: Distribution of Responses to

06The school provides me information on my
Response English Spanish Overall
P n=3,943 n=670 n=4,613
Yes 75.6% 90.3% 77.7%
No 24.4% 9.7% 22.3%
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Table 28 presents the distribution of responses to whether the information was provided to the
parents in their native language. The majority of parents (938p6yted that information was
provided to them in their native language. Alsthere was a negligible difference in the
proportion of parents who reportgesbetweenthose who answered thenglish and Spanish

surveys In fact, the poportion of parents who took th&nglish survey andreported that
information was not provided togm in their native languagecreasedrom 5 percent from last

year to 7 percent this yieanmhe expactad thaasometpeopld a s t
who filled out the English survey are native speakers of one of at least 100 distinct language
groups found in Texas.

Table 28: Distribution of Responses to

6l nformation is provided to me in my nat

Overall
n=4,570

English

Spanish

R
esponse n=659

n=3,911

Yes 93.1% 94.8% 93.3%

No 6.9% 5.2% 6.7%

Table 29 presents the distribution msponses to whether the teachers and administrators
ensured that thparents fully undersbd the Procedural Safeguards. The table indicategtbat
majority (90.5%) of parents agmkehat teachers and administrators endutieat parents
undersbod the Pocedural Safeguardalso known as the Rights Booklethis large percentage

is consistent with the 2008 suryayis also not surprising given the vast amount of information
that is available from the schools directisom resources such as TEA andE&%®ebsitesand

from several advocacy groups dedicated to special education issues.

Table 29: Distribution of Responses to

6Teachers and administrators ensure that [ full

English

Spanish
n=685

95.0%

Response n=4.030

89.8%

Yes 90.5%

No 10.2% 5.0% 9.5%

t he
t he

The distribution of responses to whether
shown in Table 30. The table shows that
evalation report. Six percenf parentslisagreedhat the evaluation repontas understandahble
which is fewer than the 9 percerdgported last yvyalUnder st anding a studen:
situation is important if the parent is to be actively involvedhiet st ude ntaddsTabkded uc at i
30shows that some improvement has been made in this area.

Table 30: Distribution of Responses to

O60My childbés evalwuation report is written |

Overall
n=4,720

English

Spanish

Response i

n=4,038

Yes

94.0%

92.2%

93.8%

No

6.0%

7.8%

6.2%
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Teacher Issues

The questions grouped this category are presented in Table Bath questions usetype 1

ratings which are aeraged and presented in Table Jhese ratings are lower than those
reportedin the 2008 survey where 75 percentespondents reportedlways although the

composite score used in 2008 was made up of six different questions instead Bbrilus
reason, no conclusion can be drawn from a com

Table 31 Questions pertaining to Teacher Issues Category

Question Scale Type
Teachers understand my chil dds need}j{ Always, Sometimes, Never 1
Teachers show a willingness to di sc/| Always, Sometimes, Never 1

Table 32: Average Ratings across Questionia Teacher IssuesCategory

Type 1 Scale

Always ‘ Sometimes ‘ Never

71.3% 26.1% 2.6%

Tables 33 and 3fbcuson a teacher6s understanding of a ¢
discuss those needBot h of t hese questi onsandpcarng farian t o
childd n ot necessari |l ysiniwostruttibneOverak, pachtsverd less positive |

about the teacherés understanding of their <ch
them The results show that 66 percenit the parentsreportedthat the teacherslways

understood their chil doés nrepertedhatthe machedaayd e 3 3)
showed willingness to discuss the childds nee

For both questions in this section, ti

parens who filled out the Spansh o1 do not feel the teacfs
survey were more positive than thod classroom. Many do not have the know ledge of programs

. ) | need or ma need buyt
who filled out the English survey, y A Parent

which follows the trend of the rest
the surveyguestionsNearly four out of fiveparents who took th8panishsurvey saidhat the
teacheralwaysundes t ood t h e i rAneuven Higded groportiere gdasents who took
the Spanishsurvey(86.0%) reportedhat teachersalwaysshowed a willingness to discuss their
childés needs.

Table 33: Distribution of Responses to

6Teachers undemsteadrsd my chil dés
iz | English Spanish Overall
n=4,036 n=677 n=4,713
Always 63.2% 79.9% 65.6%
Sometimes 34.8% 18.8% 32.5%
Never 2.0% 1.3% 1.9%
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Table 34: Distribution of Responsego:

6Teachers show a willingness to discuss
Response | Spanish Overall
n=691 n=4,726
Always 75.4% 86.0% 76.9%
Sometimes 20.9% 12.7% 19.7%
Never 3.7% 1.3% 3.4%

Individual Education Plan, Admission Review, and Dismissal Issues
This section focuses on five different issues directly related tdntieidual Education Plan

(IEP) and the Admission, Revigvand Dismissal (ARD) committe€lable 35 lists the five
questions that fall under this categaait of which are Type fuestions.

Table 35 Questions pertaining tolEP and ARD IssuesCategory

Question Scale Type
I participate in my childdés Admi ssi ( Always, Sometimes, Never 1
My concerns and recommendations are considered by the ARD committee in th Always, Sometimes, Never 1
devel opment of my childdés | EP.

My recommendations are included in Always, Sometimes, Never 1
At the ARD meeting, we discuss how my child will participate in state assessme| Always, Sometimes, Never 1
(like the TAKS).

At the ARD meeting, we select accommodations tiatchild needs. Always, Sometimes, Never 1

Table 36 presents the averaggings for the questions in thsategoryand shows that the
Individual Education Plan, Admission Review, and Dismissal Isswmeashares the highest
average Type 1 rating of 82®in the dwayscategory(the GeneralSchool ksuesType 1 rating
also averaged 81.9% in tladwayscategory) However, the averagatingin the nevercategory
is higher than albther areas except the Information anaderstanding categarijt is important
to note thathe average afieverresponses is strongly influenced by one quegtietussed later
in this section)and that four of the five questions were responded to very positively.

Table 36: Average Ratings across Questions ilEP and ARD IssuesCategory

Type 1 Ratings

Always Sometimes Never

81.9% 14.0% 4.1%

The first question in this groupertainsto what extent the parents particighten t hei r ¢ hi
ARD meetings As shown inTable ¥, an overwhelming majority97.2%9 of parents reported

that theysometimesr alwaysparticipat@. In contrast to most of the othndingsin this study,

the parents who filled out the English survey scored much higher than those that filled out the
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Spanishsurvey for this question. Over 85 percehthe Emlish surveyrespondents sa@ways
while less than 70 perceot the Spanisisurveyrespondentsaidalways

Table 38 presents

ol

Table 37: Distribution of Responses to

parti ci

pa

Response

Always

te in

my

ch

il dobs

Admi ssi on,

English

n=4,060
85.9%

Spanish

n=686
69.7%

Overall
n=4,746

83.6%

Sometimes

12.6%

26.1%

14.6%

Never

1.4%

4.2%

1.8%

recommendations of parem&re considered by the ARD conititee in the development of their

chil

dos

I EP.

As

seen

n

t he

t abl

e

over

recommendations wesdwaysconsidered by the ARD committé&/hile only 2 percent reported
never nearly 15 percent reportedatithe committessometimesonsidered their concerns with

t hei

r chil dosEvlieeP idfe vtehl eo ppupaohdtadidisestly to actionsethe s

Revi e

the distribution of responses on the extent to which the concerns and

80 p

d

concerns and recommendations shdwddebeenconsidered. Part of parental involvement is that
their concerns should be consideradd the parent should believe that, in fact, this is being done

in an honest fashion. The responses from the English and Spanish suexeygry similar for

this question. They also reflect the results from the 200&gur

6 My

Table 38: Distribution of Responses to

my

concerns and recommendations
in the devel opment of
English Spanish
Response
P n=4,037 n=679
Always 83.5% 79.7% 82.9%
Sometimes 14.6% 16.9% 14.9%

Never

2.0%

3.4%

2.2%

Following the previous questioparentsvere then asked if their recommendations were actually

i ncl

uded

i n

t The results doh this djuestion Iwer® somewhegs| positive

suggesting that although the ARD coittge did consider their concerns and recommendations,
necessar.i
39). While 83 percent of the pareméeportedthat the ARDcommitteealwaysconsidered their
c hi | dsesTable BBR 77 ¢gpexcerd of the paeemistindicated

t hi's

di d

concerns wi h

that their recommendations meeincluded $eeTable 3®). Similar to the previous questiptinere
wereslight differences betweeresponses froringlish and Spanish surveys

not

their

|y

me

an

t hat

(seenTable wer e
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Table 39: Distribution of Responses to

OMy recommendations ar e
Response English Spanish Overall

P n=4,016 n=668 n=4,684
Always 77.7% 74.7% 77.2%
Sometimes 18.9% 19.8% 19.1%

Never

3.4%

5.5%

3.7%

included

i n

Table 40shows the resudtof the next question, which specifically adlabout one topic of the
ARD meeting® statewide assessmenssich asthe TAKS test Given the importance of

performance on statewide assessments for both the student and the school, this question related

to paents of students of all grade leveldearly 80percent of the parenteportedthat they
alwaysdiscussed the participation of their child in state assessments at the ARD mekiing
is consistent with the average resutis the IEP and ARD categorybout 10 percent of the
partici g
ARD meetingthe highest proportion afeverresponsefound in this studyThese results mior

parents reported that theweverd i scussed

the findings froml a st

0At

The lastquestionin the IEP and ARD categomyoes back to a more general opinion about the

t

year 0s

t h

survey

ei

r chi

Table 40: Distribution of Responses to

he ARD meeting, we discuss
Response English Spanish Overall
s n=3,997 n=677 n=4,674
Always 79.5% 79.3% 79.4%
Sometimes 10.4% 11.8% 10.6%

Never

10.2%

8.9%

10.0%

| do6s

how my

chi

ARD meetings, and whether the selected accommodatieressneeded by their childable 41
shows thaB6 percenbf parents responddbat theyalwaysseleted accommodations needed by
their children at the ARD meetings. This is consistent with the findings ther2007 and 2008

surveys For this questionthe difference between the English and Spanish surveys was evident,

in that the responses from the Sisansurvey were less positive th#rosefrom the English

survey.

OAt it

Table 41: Distribution of Responses to

sel ect

he ARD meeting, we
Response English Spanish Overall

. n=4,028 n=679 n=4,707
Always 87.1% 82.2% 86.4%
Sometimes 10.1% 14.1% 10.7%

Never

2.8%

3.7%

2.9%
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6. Findings from Parental OpenEnd Responses

In addition tothe structured survey, parents responded to an-epaed questionnaire as well
Specifically,parents of students who receive special edutcaervices werasked to share their
experience on the following two issues:

0] l denti fy what i s needed to assist in chi
(i) Any additional commentsnthe special education serviaeseived

Following is (1) a discussion of the prevalent them@®ss both questiorsd (2) a summary of
responses by each of the two questidBganish and English survey parental responses are
clustered here, but whenever significant differences arise, these are noted as well.

Prevalent Themes

Overall, responseto both questions wergenerally positive witha majority of the parents

satisfied withthe hi | dés speci al education services and
c hi | doé s Althaugh the gqusssons asked in the 2009 sudiffigredfrom pas surveys, tb

overall positive theme does reflect the responses from 2007 and 28 responses will be

covered in more detail by questitater in this sectonThe pr eval ent t hemes we
and Aneeds for more cdmmumisc altiiscmusared ibrev olwi e

Satisfaction Parents indicatedn overallsatisfaction with the special education services their
children receiveln response to the question on identifying whatdeded for them to better help
their children, many parents resyied that the school does everything that is negdeer half

of the parents who responded to the second questioneitbez grateful for the services their
child receivel or spedically notedthe progress their childias making because of the special
education services at school.

Need for more @mmunicatiorand involvementThe most common response to the first question

was that parents were willing to help their child more, but needed more communication with or
information from teachers in order to do.Parents want to stagformed with progress reports

and have more contact with teachers. Alé®ytwant toparticipate and understand mokee
understood more, and be listenedAdew asked for training and workshops to understand and

help with homavork at home. The Spanish survey respondatgs asked for more bilingual
support and materials in order to assist thei

Whatls Needed to Assi st I n Chil dbés E

First, parents were asked about what they eg@adorder to better ssist their child with his or
her educationOver onequarter of the responses stated that they ewtedwork with teachers
more or obtain more information in order to become more involVéds sentiment was also
expressed in responses from the 2008esuiSome typicaltesponsesiclude
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AnMore contac.tl Wintolw tig@csheérag d for them to st
parents, but | would like to be contacted more often on his pragdesgust when they are
faiingori n troubl e! 0

il b d touled hawe helped my daughter more this year if her homework was more like
what they were actually working on during the day rather than 15 spelling words a week and
a couple math problem&uidelinesiswhatlneed o know how to help. o

AM8s i nfnordneacmaestros al pr i nc i(Moreanfoonation a f o n
from the teachers at the beginning of the year rather than halfway through the year).

AM8s orientaci-n s ab eMoremg@dancelte kndwonwre phouwt the a ma s
programs).

The next two most common responses were positive, either that the school patvidatwas

needed for the children, or that parenis ehough supporting and motivatimg their child to

help them succee®verall, these statements accounted for roughiefifth of all responses,
with Spanish parents stating twice as frequently that they themselvesl hedpvate their child
in his or her educatioBelow are some of the typical positive comments:

ARnThe teachers and ot her dddvadxdeededany bxpectationa t [ n
They are always available to answer my quest

Al Name withhel d] has done an excellent job |
him finish his classed am very happy with # help we have receivetie had a really

difficult time last year and the school never stopped trykig has done much better this

year and | am positive it is due to the support from the special education department and his
counselor. o

APoner te.do mi cemppmci dgRutimall my ejffart artd ebility that &
have).

AMotivarl o par a (Motwateshimg@he eostinuesistudymg).o . 0

Another common response (nearly geathof all responses) was that tharents simply needed

todevotemor e of their personal ti me andPaentsienti on
|l ast yearo6és survey also noted this as the mo:
chil doés Thislraspoade wasslightly more common am8pgnish respondents, and is

reflected in the responsbslow:

AM8s tiempo con mis hij o@orgtimengith myakide, more on vy
attention and patience).

AnPara ayudar m8s a mi hijo en | a ednmtedaci - n 1
siemgrTe. el p with my sonés education, I nee:
him in everything he does).
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Many parents also reported that they needed to supplementtr chi | ddés educati ¢
more homework, readingnaterials,use of special educatioservicesprovided by different
agencies in the communitgr use of services provided bpecialists or psychiatrists.

AiMore assignments avaliwiatbhl ep aornelnitn ek eaynsd apnrdi net

~

il woul d | 1 ke entohonge eéneadvanoer &s svhlleas $tugly asds for.tésts
addition, | would like teachers to meet with the new school year teachers of my child, to
explain methods and strategies used to help during the previous By year | am

running into the samerpo bl ems wi th teachers not l earnin
school year has passed. 0

AThe school sel ects accommod a.tBooksnos tageiCR t t he
would greatly benefit, but havendét been prov

AThat t he s che dimitl on Ipow ithayt candhalg the child, then emphasize on
different agencies in the community that one can seek helplfrenmportant to let parents
know about existing agencies in the commuritishich the diagnosticians or special
educationteaches may know about . o

AAs a parent I feel t hat I am running out o
will help my son once he is out of schddhave requested information at ARD meetihg
received a pamphlet with several numbers which ledabut many of these programs help
students that receive Medicaid and my son do

AnObtener | ibros espa€fol y i ngl ®s para que sSc¢
mi h {Get boolds in Spanish and Ergjliso that it is easier for me to give more support to
my son).

Other responses and common quotes to this question include:

Summer classes Vv Child needs to learn how to read

Follow through on ARD promises and write

Vv Need to communicate more with

VvV Help with my own education i
children
Vv Child needs to attend classes .
VvV Learn sign language
Vv Additional testin .
g v Bilingual teachers and staff
V Better &cess to class website .
VvV More patience
v Bilingual materials . .
V Longer duration of services
Vv Financial support
il d o n o tachérelmave etohigh help en the classrodiany do not have the
knowl edge of programs | need or may need but
AThe school never c al heger kmaws eothisg uslése I6call amdn t r ¢
asked. o
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Al woul d | i k e mysonvate mathlwhiah is the subjextihe struggles with the
most. o

ATo be able to purchase a c¢omphare meedstobbera my ¢
program that parents can purchase educational things for special needs children at prices
theycamm f f or d. 0O

AHaving access to classroom teacherés homev
access to classroom textbooks viaomk or pdf format to assist the child with any and all
homewor k assignments and for review purposes

APues trat elneo se nd el oa yghdeary o diedpenim ovish.wbat we can).

AfaComo puedo motivar a mi hijo pdHowcaglue | e
motivate my son to like school)?

Additional Comments onSpecial Education Services

Parents were also asked Itoi s t any gener al comments about
program Overall, both English and Spanispeakingparents responded positively. Similar to

the results from the main parent survag,well as in past surveySpanish parents were more
frequently positive than English parenidearly threefifths of all responses contained gratitude
towards the school 6s teachers and s&tarthey, appr
specifically stated that their child was improving and seding because of the services the
schools providd. Some typical responses were:

AMy son receives as much i Albfdis schobls have beem mor
very cooperative, informativ®istrict personnel have also been helpful and informeatVy

son could have progressauhly with the assistance of his school teachers, administrators

and paraprofessionals. o

AAt the junior | evel a
I

phone meeting once o
period from teachers has done wondersnfoy 0 er t

d student . 0

AProfessional s have .leegmveween ke dedicated tovlielping my ¢
Wit hout these professi onalHsstebchersvacdually ccaddis be v
file before school stated e acher s do care. 0

i E s t ssdenacuerdo en la manera que los maestros muy profesional estan trabajando con

mi h {(We are dappy in way the teachers are very professional in their work with my
daughter).

A Mi alegr2a por ese entusiasmo dGraciasialahi j a p
educaci -n especi al gue r(leamihdpey beoausemy gaaghtere | | a

is enthusiastic about going to schod®hanks to the special education she receives, she is
very happy).
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About oneeighth of the responses were negatstating that they were either dissatisfied with
all or part of the services their child was receivisgmetypical responsesvere as follows

il have to go through so much trouble just f
il think that it i & specmlpaod gerenaltedudation stuelents thdt e r W
consequences should be a stair step process

iwe have already held her ARD f o'grademéxs year
year. | have many concerns because | feel that [she]ccbalve been doing a whole lot more

She can not spell, she does not know all of her letters or numbers, she is not even doing math

| am very disappointed that these teachers are paid to teach our children, but will not give
the effort to do so. 0

Yo topde acsierdo que los ninos especiales estén juntos con los normales porque son

crueles y los molestan muchgso se es descriminacion pero ellos no saben( | dondt ac
with the special education students being together with the regular studentsebteuare
cruel and they botherthemsomuéhh at 6 s di scri mi nati on, but th

Another common response was that the teachers and staffdmerk education and nesdito
communicate more with the parenEewer Spanishspeakingresponénts responded this way,
some English quotes were:

il do not feel t he teacher sMahyado @ot laveothegh he
knowl edge of programs | need or may need but

AThere should be a cl as sesdtn@ dpmopriate dres thdira v e |
actions at work and around others and what to daiimcomfortablés i t uat i ons . 0O

A new theme this year wake response to the TAKS test requirements and overall confusion
with the processMost responses about the TAK®&m negative, including the following:

AThe TAKS tests are ver ylstheeenatalettedway?eSuchasd r ai r
handson | earni ng? A writitdexctepst dagdredtyomeare
but not practical . o

A No i nmoorstody tori TAKS testisam told to get info on your websifBAKS testing
takes all parental involvementoddot hi ng i s brought home. 0

AWhen the state decided ALL TNMK®Ildwastested be t
on items never taught ipecial ed and had never been issued the calculator used for testing
How can one pass something they have never s

Other miscellaneous commersb out s peci al education services
expressed in 2008. Some resporaas quote from parentgelated to thdollowing topics:

VvV More therapy hours v Continuation of services and help
after school
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Bilingual services VvV Less red tape, buaecracy

More frequent testing Vv Better security

V Less pressure from homework, vV More class options, such as art,
TAKS, NCLB P.E., and music
Less labeling v Bilingual services

Summer classes or programs

ilt seems more about the paperwork and sati
to be an effective | earning experience. 0
AChil dr en wi tulies heechto bei testgd ntuchfsbomghenever you wait 3
years to test, that is 3 years wasted. o
AThat the school poi nt out the | i mit on ho

different agencies in the community that one can seek helplfrismmportant to let parents
know about existing agencies in the commurdtiwhich the diagnosticians or special
education teachers may know about. o

nl feel you help accor ddionngd tt of etenle ar uloets ooff et
fi | n sidniotCantro de Ayuda que funciéne de apoyo tanto para mi hijo como para mi,
fuera de |l a Escuelad (An institution or hel|
school).
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7. Principal Survey Findings

As in 2006, 2007, and 2008, a principal surveys distributed to schools that received a parent
survey In thespring 2008 survey, 1,007 principal surveys were distriguiethese, 338 surveys
were returned, yielding a 33jeercentreturn rate This year, 1,453 principal surveys were
mailed, of whch 484 were returned, yielding a comparable return rate ofp@Bc@gntA copy of

the principal survey can be foundAppendix B

The structure of the 2009 principal survey did not differ from the 2006, 2007, and 2008 surveys,
except that it did not coain thetwo follow-up questions present in past surveys about when and
how often parents of students receiving special education services attended annual.fBetings
principal survey provided supplemental information regarding approaches that schotds use
communicate with parents. In particular, principals were asked what measures were taken to
specifically reach out to parents of students served by the special education program. Principals
were asked to respond to 15 questions regarding overall damwvé/ement In addition,
principals were asked to identify strategies and practices that are targeted specifically to
encourage parents of students who receive special education sefieefllowing general

topics were addressed in the survey:

Vv Succesful parent involvement strategies implemented by schools

Successful parent involvement strategies implemented by teachers

Information about written camptsvel parent involvement plans

Overall parent involvement iparentteacheiorganizations (PTO/PTA)

Methods used by schools to communicate with parents and receive parental input
Services that are provided in school that help increase parental involvement
Successful parental contributions made to schools

Parent training/annual meeting opportunities

< < < < < < <

Factas that impede parental involvement

While there were 146 more surveys collected and analyzed this year than in 2008, similar
response patterns were obsered i nci pal sé6 opinions regarding
communication, and other issues dut differ significantly from previous surveys.

Successful Parent Involvement Strategies Implemented by Schools

Principals were asked to list the two most successful efforts or approaches used in their schools
to encourage parents to become actively inedlin school activitiesA wide variety of
responses were listed, primarily involving improved communication strategies, promoting
participation in parentteacher organizations (PTA/PTO), offering parent information and
training sessions, and organizingqhémaisers and other school activiti&ghile principals listed
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many approachegyverall, principals believd that schools must take aggressive measures to
continuously invite and bring parents into the school.

Effective Communication Strategid®rincipals overall, said that an important component in
encouraging parental involvement is for parents to have open communication with teachers and
administrators One principal specifically referred to the importance of parent involvement,

stating i ¢ o mmi tmbeeskip/parécipation allows parents to provide input into the education
process. 0 Many ©principals responded that t h
parent s, i ncluding fAinewsl etters, websi te, e ma
were also quite a few responses indicating direct contact with parents, througlitgmrieat
conferences, personal invitations, or school messengées general themes of responses
mirrored those from the 2007 and 2008 surveys, excephdse respaes related to thgarent

surveys and webased calendar of evenihe bllowing is a sample of some strategies used by
principals:

VvV A website lising activities and VvV Making personal callto the
information home
Vv Personal invitations to parents v Sending weekly newsletters to
- the home
v Opendoor policy
v Transition meetings \Y T_eachers communicating directly
with parents
v School nessenger/liaison .
g v Parent arveys, both mail and on
Vv Utilizing multiple modes of line

communication (email, phone,
letters, websites) Parentteacher conferences
Meeting held at times that are

v Calendar of events posted on website /
convenient for parents

Principals were then asked if there were any additional efforts or activities made by their school
to encourage parents of students who recesptial education services to be active in their
chil dés.Asth200& mosbresponded that the same methods were used for parents in
general as for those with children served by special educati@me were many, however, who
suggested that ARDommittees can serve to establish positive, strong relationships with parents.
Others stated that they used specific communication geared towards these parents.

In addition to requesting successful communications strategies, principals were askettheo list
single most commonly used method that their school employed to communicate with. parents
Table 42 shows that principals reported using telephone calls, newsletters, and letters most
frequently.
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Table 42: Primary Method School Usd to Communicate with Parents

Type of Communication Percent

Telephone 23.0%
Newsletter 23.0%
Letter 20.9%
Notes given to students 17.6%
Email 7.7%
Other (webpage, student agenda, home visits) 7.7%

Total 100.0%

Family/Parent Events, Training, Worksho@ss in previous srveys, principals listed several
different events and programs that the schools organized to encourage parents to become more
active i n thei Whietha dvehs distece didu ota vtary @verall, social and
fundraising activities were custom@@nd sponsored by each school, creating a wide variety of
unique strategies. Some strategies involved parents only, while many involved both parents and
students The most common events cited were PTA/PTO meetings, open house nights, and
student orientatins Other responses included Texas Assessment of Knowledge and Skills
(TAKS) nights, report card piekp, picnics, and volunteer programs for parents at school
Overall, except for TAKS meetings and report card fipk these responses were similar to
those from the 2008 surveyt should benoted that 2009 student testing had new requirements
for TAKS concerning students receiving special education sejviSesne of these events are
listed below

Family Nights v Parent workshops, information
PTA/PTO nights nights

Open house, M the Teache Brown bag luncheons, picnics
Gradelevel meetings or

Volunteer programs at school . .
orientations

< < < < <

Student performances and

competitions Vv Breakfast with the Principal (Or

Math and Mufins, Dads and
Report card piclup nights Donuts)

Vv TAKS nights
Regarding events held specifically for students receiving special education services, responses

were very similar to those listed abov¢owever, there were a few activities that differed from
those held for all students:

Vv Includingstudents receiving special education services in-affeool events and
programs

Special education services parent meetings
Special Olympics
Field trips
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Principals were asked to indicate if the school pravioarent training workshops to encourage
parenal involvement Nearly all principals responded to the question (479 out of 484), and 258
(53.9%) said that trainingras provided (see Figure .IJhese results are very similar to those
found in 2008, where 54.1% reported that training was provided, ligmdyslower than what

was reported that in 2007 (56%).

Figure 1: Schootprovided training workshops to encourage parent involvement?

Yes, 53.9%

No, 46.1%

The principals who reported that training was provided were then asked how often anidl when
occurred Similar to the2008survey responses ranged from weekly to once per.yegoically,
principals noted that parent training opportunities were provided monthly or per semester for
parents of students receiving special education servibesewas also a wide range of reported
times that these trainingsere held. The majority said that meetingsre held in the evenings,
though other time periods were also listedy(,during school, in the fall/spring, mornings).

Principals were also askefitheir school leld an annual meeting to inform parents of children
receiving special education servi . cendartalasbut t h
year0s survey, responses in 2009 were2evenly
Principals who said that annual information sesswe® held were then asked what percentage

of parents of students receiving special education services attenossl rireetings The

responses ranged from 1 to I8$rcent but the mean response was4percent with a standard

deviation of 34.percentThis tells us that on average, slightly less than half of special education
parents atteretthe meetings, but the participation rate véigesatly among schools in the state

This is slightly lowetthan the average in 2008, 4pércent
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Figure 2: School holds annual meeting to inform parents about special education programs
and services?

Yes, 50.2%

No, 49.8%

ServicesPrincipals were also asked to list services that were provided femtpan encourage
parental involvement, and they could select as nthayapplied Table 43 shows that holding
meetings in the evening and providing opportunities for parents to be involved-beasie
decision management were the two services listethéymajority of principals, similar to the
results from the 2007 and 2008 surveitso, the service that was reported least frequently by
principals (11.1%) was transportation provided to pardiis percentage is even smaller than
the 2008 result (16%) and has declined in each of the past two y8dmeefourths (75.3%)
provided interpreters and/or translators and parent education cdticgge 3 shows a graphic
distribution of services provided by schools.

Table 43: Services Provided by Schools

2008 Survey 2009 Survey
Service Provided

Responses’ Percent* ’ Responses’ Percent*

Meetings held in evenings 310 91.7% 434 91.2%
Qarntesiotemolein | a5 | gew | a0 | 7osw
Interpretersfranslators 261 77.2% 358 75.2%
Parenteducation courses 177 52.4% 228 47.9%
Babysitting services 111 32.8% 154 32.4%
Books videos 132 39.1% 153 32.1%
Transportation 56 16.6% 53 11.1%
Total 1,343 1,760

*Percentages do not add up to 100.0% because of duplicate counts (rr@sipnse gestion).

Other services that were provided to encourage parental involvement as noted by principals
include: volunteer programs, information on training and transition, ESL support through
community education program, and incentives for parent participati
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Figure 3: Services Provided by Schools to Encourage Parental Involvement

B Transportation

O Books, videos

O Baby-sitting services

B Parent education courses
B Interpreters/Translators
B Site-based management

O Meetings held in evenings

0.0% 20.0% 40.0% 60.0% 80.0% 100.0%

*Percentages do not add up to 100.0% because of duplicate counts (multiple -response question).

Parent-TeacherOrganizations and Volunteer Opportunities

All principals agreed that increasing the involvement of parents is beneficial to students and
schools. The majority of principals said that an effective way to increase parental involvement is
to support theparentteacherorganization or associatiadi?TA/PTO) Principals were asked to

list the approximate percentage of parents that actively partidipatte PTA or PTO at their
school Overall, there was a decline in the percentages reported thiag@anpared to the past

two surveys, as seen kigure 4 In 2009, 46.5ercentof principals reported that oftenth of all
parents or less participatén PTA/PTO, which is over a 5 percentage point increase from the
2007 and 2008 result®nly 25.9percentreported that at least omgiarter of the arents actively
participate, which dropped from rcent fromlast yearOverall, a larger proportion of parents
were not active participants in PTA/PTO organizations in 2009.
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Figure 4. Percentage of Parents WhdoT@Actively
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Figure 5 presents the percentage of parents of students receiving special education services who
actively participatd in the PTA/PTO Similar to previous surveys, principals reported a lower
percentage of parents of s education students participeg than parents of all students
However, there was al so a decr e als partidularptme | a st
results indicate that fewer parents of students receiving special education servicestivere
participants in the PTA/PTO than in previous ye&isng with the results from Figure 4, the

data suggests that more efforts need to be made by schools to increase involvement of all
parents, as well as those of students receiving special edusatices, in parent organizations.

Figure 5: Percentage of Parents of Students Receiving Special Education Services Who
Actively Participate in Your School 6
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Successful Parent Involvement Strategies Implemented bydchers

In addition to overall school parent involvement strategies, the principals were asked to list
successful practices thabok place in the classroom amwdere used by teacher§Vhile the
majority of responses overlapped with the general stratagted ffor the school overall, some
principals listed strategies that were specific to teachers and idvabi®ities or classroom
management techniques that principals betieweere successful in supporting parental
involvement Most of the responses le€t those from the 2008 survey, with more strategies
involving classroom websites and email communication with pardifte most common
strategies listed were holding class ojeuse events and keeping in personal contact with
parents through conferengesalls, emails, or home visitSome of the strategies noted by
principals are listed below:

VvV Backto-school, family, and meet the VvV Required teachgparent

teacher nights meetings
VvV Award assemblies/programs v Create teacher or classroom
v Class parties, field trips websites
v Class newsletters and websites v Parent contact logs

v Daily contacts and conduct
v Open house
P charts and folders

VvV Personal contd with parents

VvV Encourage teachers to think of

through calls, email, home visits, and
parents as classrogpartners

conferences
VvV Parent volunteer activities

Parent Involvement Plans

Principals were asked if their schoolsdhawritten parent involvement plan thabs separate
from an overall districtevel plan. Figure 6 shows that the majotiyprincipals 69.0percent
indicated that their campusddhave a parent involvement plan, whichsimilar to the results
from 2008.

Figure 6: School Has Written CampusLevel Parent Involvement Plan

No, 31.0% Yes, 69.0%

@ NUSt’(ItS Pt 42 Educational Service Center Region 9



Parent Input and Opinions

An important component & successful program is to ensure that parents are allowed to provide
input and provide opinions about the overall school, school staff, or other selaie issues

Principals were asked to identify ways in which their schools edshat parent opilons were

regul arly incorporated into tAsmprevoblsgearns,dwo act i
main avenues for parents to provide input were identified by principals: meetings and
participation in school committeesT h i s i ncl udedsoffcyampeaamsadov A
i mprovement c 0 mmbased edectsipnda k & m @ to®imMme ttees. o H
different strategies that principals frequently listed this year were handing out parent surveys and
having an fAopen d &aowae gomelof tikeynost ammop @espenses fsom

the 2009 principal surveys:

VvV Administrators attend PTA/PTO v Campus Advisory
meetings Teams/Campus Improvement
Committee

Parent surveys

Site-based decisiomaking Open door policy

committee v Parent meeting/conferences
v ARD Meetings

Parent Contributions

Principals were asked to list the two most important contributions made by parents in their
school As in the three previous years, the majority of principals listed volunteering and
participating in schoelevel commitees or in the PTA/PTO as the two most significant parent
contributions.

Principals listed several examples of volunteering activities that were similar to those noted in
previous surveysvolunteer activities that were mentioned include: fundraising, ihglpith art
activities, assistance with tutoring, being
cooperating and supporting the work of the school and of the classroom teacher, helping the
librarian, working on school beautification projects, organg school activities (athletics, band,
carnivals, participating in field trips, etc.), and prepping materials for teachers.

Principals also noted many examples of how PTA/PTO activities have benefited s@ihiols
included helping organize fundraisersdalarge events like fall or spring festivals, making
schootlevel decisions and updating school property (buying property, obtaining playground
equipment) Participating in schoedkevel committees was also listed as an important parent
contribution Schod-level committees includk participation in the sitdased management
decision process, serving as parent leaders, and attending school events (open houses, meeting
with staff and principals).
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One other important parent contribution listed by principasinvolvement of parents in their
chil dés education and in the overall support
listed below:

v Keeping track of t heivr Supplyingnaterials d 6 s

education VvV  Supporting school programs and
Academic support at home teachers

Cooperating and communicating vV Helping improve student
frequenly with teachers attendance by ensuring that their

children come to school and

Provide input to make school better . -
arrive on time

Mentoring, tutorin . .
g g Vv Giving their time to wlunteer

Parental obstacles to school involvemefYhile principals acknowledgk the important
contribution that parents rda to their schools, they are also aware that many parent$ face
di fficult obstacl es i n bec oediucatign Tlesinewaskded i n v
principals to indicate the most important factor thattkgggents of students who receive special
education services from getting more involved in the schidoé most frequently cited factor
was parentso wo rrdll lack offfreedtimé gecenstannsthcée 206 survey
Principals noted that many parents work -futhe and participating in school activities often
meart that it would take time away from their worlSeveral principals said that many parents
were alsosingle parents or wodd more than one job, making it more difficult to have any time
available to get involvedOthers noted that distance to the school and/or transportaé®man
important factor that kegarents from participating in school actigsi

Other factors were also identified, including intimidation by the educational processes, lack of
education, limited knowledge of the English language, getting overburdened by meeting basic
needs, lack of understanding of the importance of parentipatian, economic difficulties, and

little interest and/or apathyAlso found in previous surveys, some principals noted that some
schools @l not make parents feel welcome by the school, and said that some parents gherceive
the special education program @ negative service and a permanent label on their child that they
did not like.
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8. Summary

With over 4,781 surveys returned in English or Spanish, parents of students receiving special
education services voiced their opinion regarding their involvemeént h t hei r chi | doé s
to a variety of other topics central to a successful education program. Parents were selected based

on a sampling matrix that considerdde districtd size, demographics, andclusion withn a

six-year cycle. Respondents the survey were quite similar to the statewdecentages seen by

student group, gender, and eligibility category. This distribution reflects those found in the fall

2006, spring 2007, and spring 2008 surveys. The overall rate of return was apprgxifatel

percent. A revised survey that more closely addresses SPP issues was used for spring 2009.

A total of 23 questions from the parent survey were examaretdivided into five topic-

specific categories. Grouping the three types of responses (AN&yss, YesNo, and Agree

Disagree), Tabld4 presents a summary of responses within these catedeoresach category,
responses were overall positiidhe percentages of responses in the lgasitive category were

under 5 percentwith the exception of Geeral School Issues and Information and
UnderstandingT he r esponse patterns for this year 6s
findings in 20062008 This stability of response argues for the reliability and validity of
findings from the surveys.

Table 44: Summary by Category

Positve = Neutral Negative

' . Never
Category Sometimes .
Neutral Disagree

General School Issues 68.1% 20.0% 11.9%
Communication Issues 69.8% 26.9% 3.4%
Information and Understanding 80.0% 8.9% 11.1%
Teacher Issue 71.3% 26.1% 2.6%
IEP and ARD 81.9% 14.0% 4.1%

* Note that percentages may not total 100 due to rounding.

Although the respondents were generally positive about the questions regarding their interactions
with the school (as seen in the summary ratingBable 1), there were items where the ratings

were less positive (parental actions are not included for this consider&ioevationally, we

have selected items where there were about 20 percent of the ratings given by respondents in the
category labedld Negativeas in Table 1These areas are listed below:

The school provides transition services to help my child reach his or her goals after high school.
(This issue waalso identified in spring 2008)

The school provides information on agencies thatsagay child in the transition from high
school.(This issue was also identified in spring 2007 and 2008)
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Special education services have helped my family and | get the services that my child needs
outside of schoolThis issue was also identified in pyi2007 and 2008)

The school provides me with i (Thi®issoeawas also a b o u
identified in spring 2008).

The first three of these issues center on transition issues and on the information and coordination
provided regardingwt si de agencies and support. The iten
disability likely reflects providinginderstandablandusefulinformation.

The areas of Communication, Information and Understandiegchel ssuesand IEP and ARD

were more higly rated by respondents in the spring 2008 survey than in spring 2009. This year,
General School Issuegere thelowestr at ed ar e a, similar to | ast vy
primarily because of transition issues, as noted above.

Overall, parenbpen-ended responses parallel the responses received in the structured survey.
Parentswho responded to the surveyereoverall satisfied with the services received by their
c hi |l dé Fhe ®lowirg ds la list of the overall findings from parent responses

A Overall satisfactiori the majority of respondents expressed being satisfied with the special
education services provided by schools.

A Communication improvements while overall satisfied, parents noted concern with
communication between parents and thgecial education staff (or communication
between the special education setting and the general education setting). Parents want to be
kept informed and want to know howdontribute tahe academic progress of their child.

A More information and training Parents noted that they need help understanding their
chil dés di sability. They asked for the sc
information.

The principalswho responded to the survey offered multiple examples of successful parental
involvements t r at egi es. Most strategies involve i mprt
policies, o and providing opportunities to par

Principals also noted how significant parent involvement is to a school. Htegt humerous
important examples of parent participation activities. Parents have assisted in the classroom as
tutors, mentorsand overall classroom aides. They have contributed in many school suehts

as festivals, field trips, fund raising, and mawyher special projects. Parents have become
actively involved in the sitbased management process and other school organizations.

Overall, principals noted that parent contributions swvlvementarea critical component for

schools and for children. Pmci pal s noted parentso6é signific;:
education Principals also identified the many obstacles and barriers parentsifaeeoning

mor e act i ve sadducatidn.hAemong manhy redsons, principals listed lack of time,
transportation, and work schedules.
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Appendix A: Parent Letters and Surveys
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