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1. Executive Summary 

Background 

The Individuals with Disabilities Education Act (IDEA) of 2004 requires each state to develop a 

six-year performance plan. This State Performance Plan (SPP) evaluates the Stateôs efforts to 

implement the requirements and purposes of IDEA and illustrates how the State will 

continuously improve upon this implementation. The Texas SPP was submitted to the Office of 

Special Education Programs (OSEP) at the U.S. Department of Education (USDE) for approval 

on January 30, 2006. OSEP approved the Texas SPP on May 22, 2006.  

OSEP identified five monitoring priorities and twenty indicators to be included in the SPP. For 

each of the indicators, the State must report progress on measurable and rigorous targets and 

improvement activities over a six-year period of time. The findings presented in this report 

summarize survey findings related to Indicator 8: Percent of parents with a child receiving 

special education services who report that schools facilitated parent involvement as a means of 

improving service and results for children with disabilities.
1
 This report covers the fourth 

administration of the survey, with previous surveys conducted in fall 2006, spring 2007, and 

spring 2008. 

Survey Approach and Development 

Parent Survey 

Survey development and production. In September 2005, the Parent Coordination Network 

reviewed questions from the National Center for Special Education Accountability Monitoring 

(NCSEAM) Parent Survey and the Statewide Survey of Parents of Students with Disabilities 

distributed by the Texas Education Agency (TEA) and Regional Education Service Center 9 

(Region 9) in 2003. A separate survey development committee was created to develop the SPP 

survey in fall 2008. The surveyôs questions focus on the following issues: parent satisfaction, 

communication between parents and school, parentôs understating of information, services and 

information provided, school climate, teacher role, and parent participation in training. English 

and Spanish versions were developed. 

Sampling. Almost 18,500 parents were selected to be included in the survey from 238 districts 

across the state. One-sixth of all Texas districts are sampled each year, with every district 

included at some point during a six-year cycle. However, each district with at least 50,000 

students is included each year. Parents were selected based on demographic characteristics of 

their child including ethnicity, grade level, and eligibility category (i.e., learning disability).  

                                                      

 
1 Texas Education Agency. Division of  IDEA Coordination. State Performance Plan/2005ï2010. http://www.tea.state.tx.us/special.ed/spp., page 

31. 

http://www.tea.state.tx.us/special.ed/spp/spp2006.pdf
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Survey Distribution. Beginning in April 2009, each parent or guardian received an envelope with 

the selected childôs name, a letter of instruction, the survey, and a return, postage-paid envelope. 

For questions, phone numbers were provided for the Region 9, TEA, and NuStats. Districts were 

given leeway in method of distribution to the parents with an expected return date at the end of 

May 2009. 

Principal Survey 

In addition to the parent survey, almost 1,500 surveys were mailed to principals of campuses 

included in the sample. These surveys were distributed in late April, and principals were asked to 

return the survey by May 22, 2009. The principalôs survey questions focused on items that 

parallel the parent survey.  

Findings 

A total of 4,781 parent surveys were returned (25.9% return rate). Of these, 4,076 English and 

705 Spanish surveys were returned in time to be included in the quantitative analyses. Roughly 

2,100 parents also provided responses to the open-ended questions. Of the 1,453 principal 

surveys that were distributed, 484 were returned, representing a 33.3 percent return rate. 

A total of 23 questions from the parent survey were examined, divided into five topic-specific 

categories. Grouping the three types of responses (Always-Never, Yes-No, and Agree-Disagree), 

Table 1 presents a summary of responses within these categories. For each category, responses 

were overall positive. The percentages of responses in the least positive category were under 5 

percent, with the exception of General School Issues and Information and Understanding. The 

response patterns for this yearôs survey were very similar to previous findings in 2006ï2008. 

This consistency argues for both the reliability and validity of findings. 

Table 1: Summary by Category 

Category 

Positive Neutral Negative 

Always 

Agree 

Yes 

Sometimes 

Neutral 

Never 

Disagree 

No 

General School Issues 69.1% 20.0% 11.9% 

Communication Issues 69.8% 26.9% 3.4% 

Information and Understanding 80.0% 8.9% 11.1% 

Teacher Issues 71.3% 26.1% 2.6% 

IEP and ARD 81.9% 14.0% 4.1% 

* Note that percentages may not total 100 due to rounding.  

Although the respondents were generally positive about the questions regarding their interactions 

with the school (as seen in the summary ratings in Table 1), there were items for which the 

ratings were less positive (parental actions are not included for this consideration). Operationally, 
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we have selected items where there were about 20 percent of the ratings given by respondents in 

the category labeled Negative as in Table 1. These areas are listed below: 

The school provides transition services to help my child reach his or her goals after high school. 

(This issue was also identified in spring 2008) 

The school provides information on agencies that assist my child in the transition from high 

school. (This issue was also identified in spring 2007 and 2008) 

Special education services have helped my family and I get the services that my child needs 

outside of school. (This issue was also identified in spring 2007 and 2008) 

The school provides me with information about my childôs disability. (This issue was also 

identified in spring 2008). 

The first three of these issues center on transition issues and on the information and coordination 

provided regarding outside agencies and support. The item regarding information about a childôs 

disability likely reflects providing understandable and useful information. 

The areas of Communication, Information and Understanding, Teacher Issues, and IEP and ARD 

were more highly rated by respondents in the spring 2008 survey than in spring 2009. This year, 

General School Issues was the lowest-rated area, similar to last yearôs survey. This was driven 

primarily because of transition issues, as noted above.  

Overall, parent open-ended responses parallel the responses received in the structured survey. 

Parents who responded to the survey were overall satisfied with the services received by their 

childôs school. Following is a list of the overall findings from parent responses. 

Á Overall satisfaction ï the majority of respondents expressed being satisfied with the special 

education services provided by schools.  

Á Communication improvements ï while overall satisfied, parents noted concern with 

communication between parents and the special education staff (or communication 

between the special education setting and the general education setting). Parents want to be 

kept informed and want to know how to contribute to the academic progress of their 

children.  

Á More information and training ï Parents noted that they need help understanding their 

childôs disability. They asked for the school to provide more specific and relevant 

information. 

The principals who responded to the survey offered multiple examples of successful parental 

involvement strategies. Most strategies involve improving communications, having ñopen door 

policies,ò and providing opportunities to participate in making decisions and in volunteering. 

Principals also noted how significant parent involvement is to a school. They listed numerous 

important examples of parent participation activities. Parents have assisted in the classroom as 

tutors, mentors, and overall classroom aides. They have contributed in many school events such 
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as festivals, field trips, fund raising, and many other special projects. Parents have become 

actively involved in the site-based management process and other school organizations. 

Overall, principals noted that parent contributions and involvement is a critical component for 

schools and for children. Principals noted parentsô significance in the role of their childôs 

education. Principals also identified the many obstacles and barriers parents face in becoming 

more active in their childôs education. Among many reasons, principals listed lack of time, 

transportation, and work schedules. 
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2. Background 

The Individuals with Disabilities Education Act (IDEA) of 2004 requires each State to develop a 

six-year performance plan. This State Performance Plan (SPP) evaluates the Stateôs efforts to 

implement the requirements and purposes of IDEA and illustrates how the State will 

continuously improve upon this implementation. The Texas SPP was submitted to the Office of 

Special Education Programs (OSEP) at the U.S. Department of Education (USDE) for approval 

on January 30, 2006. OSEP approved the Texas SPP on May 22, 2006.  

OSEP identified five monitoring priorities and twenty indicators to be included in the SPP. For 

each of the indicators, the State must report progress on measurable and rigorous targets and 

improvement activities over a six-year period of time. The findings presented in this report 

summarize survey findings related to Indicator 8: Percent of parents with a child receiving 

special education services who report that schools facilitated parent involvement as a means of 

improving service and results for children with disabilities.  

Since 2000, Texas has been following the OSEP Continuous Improvement Monitoring Process 

(CIMP) that is designed to assess, on an ongoing basis, the impact and effectiveness of state and 

local efforts in providing early intervention services to infants and toddlers with disabilities and 

to their families. In addition, state and local agencies must ensure a free, appropriate, public 

education (FAPE) to children and youth with disabilities.  

During the spring of 2002, OSEP monitored the State of Texas; in 2003, the Texas Education 

Agency (TEA) received the OSEP Monitoring Report, which specified areas of noncompliance, 

highlighted strengths, and suggested areas of improvement for Texas IDEA-B (ages 3ï21) and 

IDEA-C (ages 0ï3) programs. The ongoing improvement and planning activities that have 

occurred in response to the federal monitoring process are referred to as the Texas Continuous 

Improvement Process (TCIP). Using the TCIP, the State submitted an Improvement Plan in 

response to the OSEP Monitoring Report. It addresses areas of improvement identified during 

three phases of the process: the self-assessment, validation planning (public meeting), and 

validation data collection (on-site visit). 

Regional Education Service Center 9 (Region 9) is the statewide lead for Parent Coordination. 

Through its efforts, it has established a statewide Parent Coordination network, made up of 

representatives from each of the 20 regional education service centers. This network is 

committed to ensuring that parents of students with disabilities receive accurate and timely 

information that will help them support their children in their education. The network meets to 

review the Stateôs current status regarding parent involvement and related issues and to 

determine the extent to which Texas agencies had achieved the results outlined in the TCIP. An 

overview describing the CIMP, TCIP, the self-assessment, the Texas Monitoring Report, and the 

Improvement Plan may be found at: http:///www.tea.state.tx.us.special.ed/cimp/.  

In response to the Improvement Plan, the TEA and the Parent Coordination Network, through the 

leadership of Region 9, conducted a survey in 2003 of parental understanding of special 

http://www.tea.state.tx.us/special.ed/spp/spp2006.pdf
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education issues. The surveys were distributed to 32,000 parents, and the results were posted on 

the Region 9 website at www.esc9.net.survey/.  

Based on SPPôs Indicator 8, the Texas Education Agency (TEA) is required to collect parent 

involvement information for students receiving special education services. To assist in this task, 

Region 9 contracted NuStats to help develop, distribute, and analyze the spring 2009 survey. 

This report summarizes information collected from the spring 2009 surveys of principals and 

parents.  
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3. Survey Approach and Development 

Parent Survey 

Survey purpose. This survey was developed to obtain information regarding parental 

involvement with their childôs school. The survey was directed to parents of students receiving 

special education services. Information derived from this survey will be included in the six-year 

Texas State Performance Plan (SPP). Following the Individuals with Disability Education Act 

(IDEA) of 2004, each state developed a plan to address 20 indicators, one of which is Indicator 

8: Parent Participation (percent of parents with a child receiving special education services that 

report that schools facilitated parent involvement as a means of improving services and results 

for children with disabilities). Although not required by the SPP, a parallel survey of principals 

of schools included in the survey was undertaken to obtain strategies used by schools to enhance 

parental involvement.  

Survey development and production. The survey, distributed in fall 2006, spring 2007, and spring 

2008, was revised for use in 2009. In September 2005, the Parent Coordination Network 

reviewed questions from the National Center for Special Education Accountability Monitoring 

(NCSEAM) Parent Survey and the Statewide Survey of Parents of Students with Disabilities 

distributed by TEA and Region 9 in 2003. A separate survey development committee was 

created to develop the SPP survey. Committee members included representatives from TEA, 

Region 9, Academic Information Management, and from local schools and districts. In addition 

to the surveys reviewed, committee members also reviewed SPP resources from the Federal 

Resource Center website (www.dssc.org) and information included in Joyce Epsteinôs Parent 

Involvement Survey. Lastly, committee members reviewed finding from the Statewide Survey of 

Parents of Students with Disabilities Receiving Special Education Services.  

A one-page, scannable questionnaire was then developed. The committee selected questions 

from prior surveys with a focus on parent involvement, in addition to creating new items. The 

surveyôs questions focused on the following issues: parent satisfaction, communication between 

parents and school, parents understating of information, services and information provided, 

school climate, teacher role, and parent participation in training. The survey was distributed on 

scannable forms. Both English and Spanish surveys were sent when the childôs TEA home 

language survey indicated that Spanish was spoken in the home. Samples of the parent surveys 

are included in Appendix A. 

Sampling. The spring 2009 parent survey included almost 18,500 parents. One-sixth of all Texas 

districts are sampled each year with every district included at some point during the six-year 

cycle. However, each district that enrolls 50,000 students or more is included each year. 

To select districts and campuses, a sampling matrix that considered geographic area, district size, 

and student demographics was developed. The sample for the spring 2009 (and samples for 

annual surveys that will be distributed through 2011ï2012) were derived from this matrix. In 

large districts (those enrolling more than 50,000 students), a further sample of campuses was 

selected. Selecting campuses within the larger districts facilitated the distribution of surveys so 
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that campuses would not receive only one or two parent surveys. A list of all districts and 

campuses sampled each year will be maintained to ensure that all districts (and campuses within 

the larger districts) will be included in the survey during the six-year cycle. For the spring 2009 

survey, 1,454 campuses within 238 districts were included in the final sample of eligible schools. 

Note that districts with fewer than 10 listed students receiving special education services were 

not included in the final sample due to privacy concerns. To reduce the burden on school staff 

members, every participating campus received a maximum of 15 surveys. 

Once the districts and campuses were selected, a sample of students was drawn based on data 

provided by the Texas Education Agency (TEA) from the Public Education Information 

Management System (PEIMS) database. Students were selected from the 2008ï09 school year to 

ensure the most recent data for identifying studentsô campuses. NuStats entered into a 

confidentiality agreement with TEA to protect the identity of students. Following all analyses, 

data sets containing personally identifiable data were destroyed and/or overwritten. The final 

database includes information regarding student grade level, gender, ethnicity, and eligibility 

(formerly disability) category. Students were then selected according to a sampling framework 

that considered these variables proportionately from the various campuses/districts. From this 

process, 18,463 students were selected to be included in the spring sample. To increase the return 

rates for smaller incidence eligibility categories, over- and under-sampling were used. For 

example, while students with a learning disability constitute 50 percent of the state population, 

they were included at about 30 percent in the sampling framework. 

Survey Distribution. Letters were sent to district superintendents and special education directors 

informing them of the purpose of the survey. Approximately one month after the letter was 

distributed, surveys were sent bundled by campus to the districts included in the survey. Each 

package included the surveys and instructions to the campus contact person outlining methods 

for distributing the surveys. These surveys were to be completed by the parent or guardian of the 

students listed on the return envelopes. Each campus was asked to distribute the surveys to 

parents. Campuses were allowed to select their own methodðsent home with the student, hand-

delivered, or mailed to the studentôs home. For parents of students where the TEA Home 

Language Survey indicated that Spanish was spoken, both English and Spanish versions were 

included. Additional surveys in English and Spanish were made available by request.  

Each parent received an envelope with the childôs name, a letter of instruction, the survey, and a 

return, postage-paid envelope. For questions, phone numbers were provided for Region 9, TEA, 

and NuStats. Survey assistance was available in both English and Spanish. Parents were asked to 

return the surveys by the end of May 2009. Surveys received by the end of June 2009 were 

included in the analyses.  

Principal Survey 

In addition to the parent survey, 1,453 surveys were mailed to principals of campuses included in 

the final spring survey sample. These surveys were distributed in late April , and principals were 

asked to return the survey by May 2009. Postage-paid, self-addressed envelopes were also 

provided. The principal survey used for the spring 2009 effort was the same survey used in 
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previous years, for the exception that it excluded two follow-up questions regarding when and 

how often parents of special education students attended annual meetings.  

The principalôs survey questions focused on items that parallel the parent survey. A copy of the 

principalôs survey is included in Appendix B. Principals were asked to respond to 15 questions 

regarding parental involvement. Principals were asked to identify successful parent involvement 

strategies and to list the most important contributions that parents make to their schools. In 

addition, principals were asked to identify strategies and practices that are targeted specifically to 

parents of students who receive special education services. Other issues included in the survey 

were: successful parent involvement strategies implemented by schools and teachers, parent 

participation in school activities, methods used by schools to communicate with parents, receive 

parental input, services provided in school that help increase parental involvement, successful 

parental contributions made to schools, parent training/annual meeting opportunities, and factors 

that impede parental involvement. 

Database Construction and Analysis 

All surveys were returned in a postage-paid, self-addressed envelope. Each survey was 

examinedðsurveys that were not scannable (torn, smudged) were separated and recoded onto 

new sheets. All primary data analysis was conducted using SPSS, with some supplemental 

analysis using Microsoft Excel. 

Open-ended comments received by parents and principals were coded and summarized. 

Responses were analyzed by question and clustered into various themes. 

Limitations  

The information presented in this report is appropriate at the state level and for many Education 

Service Centers. In addition, only some of the very largest districts had information from a 

sufficient number of parents to be representative. Surveys might have been distributed to parents 

of students not in the sample list; however, this is not likely given that the studentôs name was on 

the return envelope. 
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4. Survey Return Rates and Demographics 

Table 2 presents demographic information of students whose parents returned surveys. The state 

data were obtained from an earlier Education Service Center 11 Supplemental Special Education 

Report.
2
 In general, the percentages returned mirror the sample distributions. As noted earlier, 

deliberate over- and under-sampling were utilized to try and match return percentages to 

overstate distributions based on previous surveys. Of the 238 districts included in the original 

mailing, 228 were included in the analyses. Surveys from the remaining districts may have been 

received after the processing date (approximately one month after the survey return due date). In 

some cases, students may have left the district after the PEIMS data collection in fall 2008. 

Table 2 also gives an indication of the relative success of the over/under-sampling approach. The 

number of surveys returned is relatively close to the overall state special education population. 

Table 2: Student Demographics 

Categories 
Surveys Analyzed  

n=4,781 

Initial Sample 

n=18,463 

State Special 

Education** 

Ethnicity African American 19.8% 22.8% 17.7% 

Hispanic 40.4% 40.5% 40.0% 

White 37.5% 34.5% 40.8% 

Other 2.3% 2.2% 1.5% 

     

Gender  Male 66.8% 67.4% 66.8% 

Female 33.2% 32.6% 33.2% 

     

Disability  Learning Disability  25.6% 29.5% 50.0% 

Speech 26.1% 24.4% 20.2% 

Other health impaired 13.8% 14.7% 10.0% 

Other 34.4% 31.3% 19.8% 

     

Grade Span Elementary (including 

PK/Kindergarten) 
48.4% 44.6% 39.7% 

Middle (5-8) 26.7% 28.1% 28.0% 

High (9-12) 24.9% 27.3% 32.4% 

     

Economic 

Disadvantage  
Yes 62.9% 65.4% 59.2% 

No 37.1% 34.6% 40.8% 

Source:. English and Spanish Spring 2009 Parent Involvement Surveys, Initial Sample, ESC 11 Special Education 

Supplemental Report 

* Note that percentages in this, and other tables, may not total 100 due to rounding.  

**The data presented for the state special education population is the most recently available (2004) 

                                                      

 
2 This state-level report is available through the Education Service Center 11, 2004 
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Parent Demographics 

Parents were asked to provide personal information on the highest level of education they had 

completed. Table 3 contains this information for both the Spanish and English surveys, as well as 

the combined result. Note that these are self-reported data not subject to verification. Overall, 46 

percent of the parents reported having not gone to college, 28 percent had attended some college, 

and 26 percent had a college degree. The Spanish results show that a large majority (84.1%) of 

parents did not attend college. These findings mirror what was reported for this question in the 

2008 survey. Also similar to past surveys, this question on parentsô education level had the 

highest refusal rate (9%) of all the survey questions. 

Table 3: Parent Reported Level of Education 

Level of Education 
English 

n=3,817 

Spanish 

n=534 

Overall  

n=4,351 

Some high school 13.0% 47.6% 17.2% 

GED 6.2% 5.4% 6.1% 

High school graduate 21.4% 31.1% 22.6% 

Some college 30.5% 9.6% 28.0% 

College graduate 28.9% 6.4% 26.2% 

Total 100.0% 100.0% 100.0% 

Survey Return Rates 

A total of 4,781 parent surveys were returned in time to be including the analyses. There were 

4,076 English and 705 Spanish surveys that were usable (that is, non-blank). The total number is 

within the desired bounds of +/- 3% at the 95% confidence level. Otherwise stated, we can be (at 

least) 95 percent sure that the findings to individual questions are within +/- 3 percentage points 

of the actual population distributions. The overall return rate for parent surveys was 25.9 percent. 

Of the 4,781 returned surveys, roughly 2,100 parents also answered the open-ended questions. 

Of these, 1,750 provided feedback in English, and 350 responded in Spanish. Of the 1,453 

principalôs surveys that were distributed, 484 were returned, representing a 33.3 percent return 

rate. 

Factors Affecting Whether Parents Receive Survey Packets 

Á Mobility. Mobility is defined as student movement from one district to another during a 

school year. According to previous TEA Academic Excellence Indicator System (2007 

AEIS) reports, there is about a 22 percent mobility rate among Texas students. Mobility 

data are not available separately for students receiving special education services, but there 

is no reason to suspect that they would differ dramatically from students in general. Given 

that there were only 5 intervening months between the PEIMS data reporting and survey 

distribution, mobility should not have been a large factor. In fact, the return percentage was 

slightly higher in 2009 (26%) compared to a 23 percent rate in 2008. 
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Á Leaving school. For a variety of reasonsðgraduation, dropout, or withdrawal from home 

school, among othersðsome students leave the school system altogether. However, this 

effect is likely small given minimal time interval between PEIMS collection and survey 

distribution.  

Á Not distributed by school. It is possible that some districts or campuses opted not to 

distribute the survey materials to parents.  

Á Not taken home. As previously noted, although several methods for delivering survey 

materials to studentsô parents were suggested, it was likely that many schools sent them 

home with students. It is quite possible that many survey packets did not make it home.  

In summary, NuStats estimates that about 15ï20 percent of survey packets never reached the 

parents for one or more of the reasons listed above.  

Important Factors after Parents Receive Survey Packets 

Á Lack of time. While many parents would like to complete the survey, many feel that they 

do not have enough time and, given other pressing responsibilities, choose not to complete 

the survey.  

Á Apathy. Some parents, unfortunately, did not care to fill out the survey. It is likely that this 

is a relatively small percentage. 

Á Suspicion. Other parents may have been suspicious of the intent of the survey. Although 

reassurances were given that the unique code number would not identify the child or the 

school for any reason other than for analysis, the unique number may have influenced some 

parents not to complete the survey. 

Á Doubt that completing a survey will help their child. Another reason for non-return of the 

survey might be parentsô skepticism that this survey would have any positive impact for 

their child.  

Á Loss, other. It is likely that a certain percentage of parents lost the questionnaire, forgot 

about it, or did not complete the survey for some reason other than those listed above. 
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5. Parent Survey Findings 

This section describes the attitudes and perceptions of the parents of students receiving special 

education services on school environment, communication with school and teachers, amount and 

quality of services and information provided, teacher roles, and participation in training.  

For ease of analysis, the questions asked in the parent study were grouped into five categories to 

better understand the patterns amongst these factors. These categories are General School Issues, 

Communication, Information and Understanding, Teachers, and Individual Education Plan (IEP) 

and Admission Review Dismissal (ARD) committee. Table 4 presents the questions that fall into 

each of these categories.  

Table 4: Structured Survey Reporting Components 

Categories Description 

General School Issues Centered on school actions and behaviors and perceptions of 

school climate 

Communication Issues Communication between the school, teachers, and parents 

Information & Understanding The amount and quality of information provided and the level of 

understanding of the information by the parent 

Teachers General and Special Education teacher issues 

IEP and ARD Issues specific to Individual Education Plan and Admission, 

Review, Dismissal 

Note that three types of scales were used to obtain information on the questions. This includes 

ñAlways, Sometimes, and Neverò (for ease of use, we define this as a Type 1 scale for subsequent 

analysis), ñAgree, Neutral, and Disagreeò (Type 2), and ñYes or Noò (Type 3) scales.  

General School Issues 

The first category of questions, General School Issues, includes questions pertaining to the 

school, the principal and other personnel, or the schoolôs special education services in general. 

Table 5 lists the eight questions that fall under this category.  
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Table 5: Questions pertaining to General School Issues Category 

Question Scale Type 

My childôs school is a positive and welcoming place for my family. Always, Sometimes, Never 1 

School personnel encourage me to be involved in my childôs education. Agree, Neutral, Disagree 2 

I am considered an equal partner with teachers and other professionals in planning my 

childôs program. 

Agree, Neutral, Disagree 2 

The school provides my child with all the services documented on my childôs IEP. Always, Sometimes, Never 1 

The school provides information on agencies that can assist my child in the transition 

from high school. 

Agree, Neutral, Disagree 2 

The school provides transition services to help my child reach his or her goals after 

high school. 

Yes, No 3 

My child is making progress because of the services he/she is receiving. Agree, Neutral, Disagree 2 

Special Education services have helped my family get the services that my child needs 

outside of school. 

Agree, Neutral, Disagree 2 

Responses to the questions in this category are averaged and presented in Table 6. Only one 

question within this category has a yes/no response and, therefore, is not included in this table. 

Table 6: Average Ratings across Questions in General School Issues Category 

Type 1 Scale Type 2 Scale 

Always Sometimes Never Agree Neutral Disagree 

81.9% 16.6% 1.5% 63.2% 25.0% 11.8% 

Within the always to never category, there were two questions, with the always response ranging 

from a high of 83.9 percent to a low of 79.8 percent. This range is higher and more restricted 

than what was seen in 2008, which had a low of 68.1 percent. The five items in the agree to 

disagree category ranged from a high agree response of 79.0 percent to a low of 40.4 percent, 

which is a slightly wider range than seen in 2008. 

A key element to a successful partnership between the school and the parent is the school 

environment. The school environment question relates to the school being a positive and 

welcoming place for the child. Table 7 presents the distribution of responses to the school 

environment question. Almost 80 percent of the parents felt that their childôs school was always 

a positive and welcoming place. On the other hand, a negligible percent of parents felt that the 

school was never a positive and welcoming place for their child. About one-fifth of parents said 

school was only sometimes a positive place. These findings are very similar to the 2008 survey. 

A comparison of the results between parents who responded using English and Spanish versions 

of the survey show higher positive responses to this question from parents who responded using 

the Spanish version of the survey. Given that over 85 percent of the surveys were taken in 

English, the combined rating (adding Spanish to English) will strongly resemble the English 

version alone. This will be seen in the majority of items within the survey and is similar to past 

surveys. 
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Table 7: Distribution of Responses to:  

óMy childôs school is a positive and welcoming place for my familyô 

Response 
English 

n=4,040 

Spanish 

n=693 

Overall  

n=4,733 

Always 78.7% 86.1% 79.8% 

Sometimes 20.0% 13.0% 19.0% 

Never 1.3% 0.9% 1.2% 

Table 8 presents the demographic distribution of always responses to the school environment 

question, but is restricted to the English survey. Some interesting patterns are evident. Parents of 

students receiving speech services responded more positively than for the other categories. This 

was true across all ethnicities. Generally, parents of students with ñother health impairment and 

learning disabilityò were less pleased than those in the other categories.  

Overall, parents of African American students were the least positive about the school 

environment, while parents of Hispanic students were the most positive. This is true across all 

eligibility categories except speech. The table suggests that parents of Hispanic students with 

speech impairment were the least positive about the school environment (84.1%), while those of 

White students with speech disability were the most positive (88.2%). These findings are similar 

in pattern, but more positive than those found in the spring 2008 survey.  

Table 8: Distribution of ñAlwaysò Responses by Eligibility and Ethnic Categories to:  

óMy childôs school is a positive and welcoming place for my familyô 

Eligibility  Category 

English (n=4,040) 

Ethnicity 
Overall  

 African American 

n=928 

White  

n=1,783 

Hispanic  

n=1,281 

Learning Disability 72.4% 75.4% 81.3% 77.8% 

Speech 84.2% 88.2% 84.1% 85.8% 

Other health impairment 68.2% 72.5% 74.2% 72.2% 

All Other3 74.8% 79.2% 83.1% 79.8% 

Within Ethnicity 75.2% 79.5% 82.0% 79.8% 

Note that while it is not possible to examine each question by each of the available demographics 

(such as student ethnicity, parent education, etc.), in some cases, issues that might be reasonably 

associated with these variables will be examined in more depth.  

Table 9 presents the distribution of responses to a new question added to the 2009 survey 

inquiring whether parents felt encouraged by school personnel to be involved in their childôs 

education. Over three-quarters of all parents (77.7%) agreed that school personnel encouraged 

                                                      

 
3 The disability category titled ñAll Otherò covers a wide range of disability categories with relatively small numbers of parents within each 

specific category.  
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them to be involved in their childôs education, while only 5 percent disagreed. Responses in the 

Spanish survey were slightly more positive. This question was also analyzed by grade level; 

while the proportion of agree outcomes differed only slightly, a higher percentage of parents of 

elementary school children agreed compared to parents of middle- or high-school children. 

Table 9: Distribution o f Responses to:  

óSchool personnel encourage me to be involved in my childôs educationô 

Response 
English 

n=4,045 

Spanish 

n=700 

Overall  

n=4,745 

Agree 77.5% 79.4% 77.7% 

Neutral 17.5% 15.9% 17.2% 

Disagree 5.1% 4.7% 5.0% 

Central to issues surrounding parental involvement is the relationship between the school staff 

and parents (Table 10). In this case, nearly three-quarters of parents believed that they were an 

equal partner with teachers and other professionals in planning their childôs program, which is a 

higher proportion than in the 2007 and 2008 surveys. There were also negligible differences 

between the English and Spanish survey results, compared to 2008, where there was a spread of 

5.1 percentage points between English and Spanish in the agree response.  

Table 10: Distribution of Responses to:  

óI am considered an equal partner with teachers and other professionals in planning my childôs 

programô 

Response 
English 

n=4,029 

Spanish 

n=659 

Overall  

n=4,688 

Agree 74.5% 73.1% 74.3% 

Neutral 18.8% 21.9% 19.2% 

Disagree 6.7% 5.0% 6.4% 

Table 11 presents the distribution of responses of parents to the provision of services 

documented on their childôs IEP. About 84 percent of the parents reported that the school always 

provided their child with all the services documented on their childôs IEP, while 14 percent 

reported that the school sometimes provided these services. As with many of the survey items, 

parents using the Spanish survey were more positive. In addition, parents of elementary school 

students also responded more positively than parents of middle- and high-school students. 

Table 11: Distribution of Responses to:  

óThe school provides my child with all the services documented on my childôs IEPô 

Response 
English 

n=4,019 

Spanish 

n=674 

Overall  

n=4,693 

Always 83.5% 86.8% 83.9% 

Sometimes 14.7% 12.0% 14.3% 

Never 1.9% 1.2% 1.8% 
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To better understand the outcome to the question analyzed in Table 11, the responses to 

provision of services by eligibility category are presented in Table 12. Nearly 89 percent of the 

parents of students with speech impairment responded positively, reporting that the school 

always provided their child with all the services documented on their childôs IEP. In contrast, 

parents of students with other health impairment responded the least positively, with about 77 

percent reporting the school always provided their child with these services. The variation of the 

proportion of positive responses to this question by eligibility category shows that the disability 

type of the student has an effect on whether or not parents believed that their child was provided 

with all of the services on their IEP. 

Table 12: Distribution of Responses by Eligibility Category to:  

óThe school provides my child with all the services documented on my childôs IEPô 

Response 

Eligibility Category 
Overall  

n=4,693 Learning 

n=1,203 

Speech  

n=1,226 

Other Health  

n=646 

All other  

n=1,618 

Always 83.9% 88.8% 77.4% 82.9% 83.9% 

Sometimes 14.4% 9.1% 20.6% 15.6% 14.3% 

Never 1.7% 2.0% 2.0% 1.5% 1.8% 

Table 13 presents the distribution of responses to the question about whether the school provided 

information on agencies that can assist their child in transition from high school. About two-

fifths of all parents agreed that the school provided this information, while one-fi fth disagreed. 

Another two-fifths of the parents had a neutral opinion. Of the 3,871 parents who answered this 

question, only 999 parents (25.8%) had a child in high school. It may be that the parents of 

children in elementary or middle school who did answer had an experience with other children or 

have older children than the one selected for the survey. Removing the parents of elementary and 

middle school students in the survey did change the distribution of the response to the question 

considerably, as seen in Table 14. Looking only at parents of high school students, almost 60 

percent agreed with the statement. 

Table 13: Distribution of Responses to:  

óThe school provides information on agencies that can assist my child in the transition from high 

schoolô 

Response 
English 

n=3,853 

Spanish 

n=640 

Overall  

n=4,493 

Agree 37.3% 59.4% 40.4% 

Neutral 42.6% 28.8% 40.6% 

Disagree 20.2% 11.9% 19.0% 
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Table 14: Distribution of Responses by Grade Level to:  

óThe school provides information on agencies that can assist my child in the transition from high 

schoolô 

Response 

Grade Level 
Overall  

n=4,493 Elementary 

n=1,825 

Middle  

n=1,047 

High  

n=999 

Agree 31.5% 43.7% 59.6% 40.4% 

Neutral 46.8% 37.2% 24.6% 40.6% 

Disagree 21.6% 19.0% 15.8% 19.0% 

Similar to Table 13, Table 15 presents the distribution of responses to a question specific to the 

provision of transition services. However, the responses are restricted to parents with a child in 

high school. As shown in Table 15, one-quarter of the parents reported that the school did not 

provide transition services to help their child reach his/her goals after high school. This 

proportion of parents is somewhat higher than in 2008, where roughly one-fifth  reported that 

their school did not provide transition services. 

Table 15: Distribution of Responses to:  

óThe school provides transition services to help my child reach his or her goals after high schoolô 

Response 
English 

n=637 

Spanish  

n=93 

Overall  

n=967 

Yes 73.7% 90.3% 75.5% 

No 26.3% 9.7% 24.5% 

While this question does not directly address parental involvement, transition services would 

normally be a parent/school/outside agency partnership. If a noticeable percentage of parents 

reported no transition services, meaningful involvement of parents at the high school level may 

be suspect. Taken together with Table 13, the patterns of response indicated that this is an area of 

concern for parents at the high-school level that should be addressed. 

Table 16 pertains to whether the parents believed the services received by their children were 

enabling their progress. Overall, responses to the question were very positive, where nearly four 

out of five parents agreed with the statement, while only 5 percent disagreed. Similar to most 

questions, respondents of Spanish surveys were more positive than the English surveys, with 87 

percent of parents who answered the Spanish survey agreed that their child was making progress.  

Table 16: Distribution of Responses to:  

óMy child is making progress because of the services he/she is receivingô 

Response 
English 

n=4,066 

Spanish  

n=697 

Overall  

n=4,763 

Agree 77.7% 86.7% 79.0% 

Neutral 16.8% 11.5% 16.0% 

Disagree 5.5% 1.9% 5.0% 
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A more general question was asked about services outside of school, the results of which are 

presented in Table 17. Similar to results from the 2008 study, almost one-fourth of parents 

disagreed that the special education services have helped their family get the services their child 

needs outside of school. This is also consistent with the findings from fall 2006 and spring 2007, 

but does reflect a slight improvement 

(lower proportion of parents in the 

disagree category). This question had the 

most negative response of all Type 2 

questions in this group, signaling the need 

for improvement in this area. With limited 

resources within the school, outside 

support is critical to both the school and the continued well-being of students. Again, for students 

in a transition period, outside support is critical as they transition from school into their post-

school years. Also apparent in Table 17 is a large difference in responses between the English 

and Spanish surveys. Open-ended responses indicated that parents want more information about 

services, both provided by the school and outside agencies. Similar to last year, parents asked 

specifically for more frequent progress reports and for more interaction with the special 

education teachers to better understand how to help their children at home.  

Table 17: Distribution of Responses to:  

óSpecial Education services have helped my family get the services that my child needs outside of 

schoolô 

Response 
English 

n=4,001 

Spanish 

n=677 

Overall 

n=4,678 

Agree 41.2% 53.2% 42.9% 

Neutral 34.0% 27.5% 33.1% 

Disagree 24.8% 19.4% 24.0% 

Communication Issues 

Communication with the school is an important component of parental involvement. Without 

effective communication, shared trust may be unlikely. Lacking trust, those responsible for the 

education of a child are probably not in a 

position to offer the best education for a 

child. While most schools routinely 

communicate with parents by providing 

documents, sending emails, and 

arranging meetings, these activities do 

not necessarily mean that effective 

communication has taken place. A school may provide numerous methods to communicate, but 

if parents are not involved, it is likely that the communication efforts have not been successful. 

Alternatively, a school may provide documents that are not conducive to understandable 

information. Ultimately, it is imperative to provide information in a manner that parents can 

receive, understand, and believe that district feels that they believe they are important. It is 

òInstituci·n o Centro de Ayuda que funci·ne de apoyo 

tanto para mi hijo c·mo para m², fuera de la Escuelaó 

(An institution or help center that serves as a support 

group outside of school).  

ñParent   

 

 

 

 

òMore contact with teachers. I know itõs hard for them 

to stay in contact with each childõs parents, but I would 

like to be contacted more often on his progress . Not just 

when they are failing o r  in trouble!ó 

ñParent   
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important to assess both what districts and campuses report they are providing, as well as 

parentsô beliefs regarding these communication efforts. The principal survey findings summarize 

principalsô perceptions regarding the communications efforts put forth by schools and lists 

communications strategies listed by principals (see Section 7). The parent open-ended responses 

also reflect communication being a central concern, and many parents suggested improvement 

along the lines discussed above (see Section 6). 

The communication issues category included two questions involving how the school and 

teachers keep in contact with parents about their studentôs IEP progress. Table 18 lists the two 

questions that fall under this category. Both questions were Type 1, meaning they had an always, 

sometimes, never choice set.  

Table 18: Questions Pertaining to Communication Issues Category 

Question Scale Type 

The school communicates regularly with me regarding my childôs IEP progress and 

other important issues. 

Always, Sometimes, Never 1 

I communicate with my childôs teacher(s) regularly regarding my childôs IEP progress 

and other important issues. 

Always, Sometimes, Never 1 

Table 19 presents the average ratings for the questions in this category and shows an overall 

positive response to communication issues. 

Table 19: Average Ratings across Questions in Communication Issues Category 

Type 1 Scale 

Always Sometimes Never 

69.8% 26.9% 3.4% 

As observed in 2007 and 2008, the open-ended parent responses indicated that communication 

issues and regular reports to parents are important. Parents want to stay informed and suggested 

increasing the frequency of reports to them about the progress of their children. Within this 

context, many mentioned the need for meetings to be scheduled at flexible hours that 

accommodate their work schedules.  

Table 20 presents the distribution of 

responses on the extent to which the school 

communicated regularly with the parent 

regarding their childôs IEP progress and 

other important issues. As shown in the 

table, over three-quarters of parents reported 

that the school communicated regularly 

regarding IEP progress and other important issues. As with most other questions, the responses 

from the Spanish surveys were more positive, with 85 percent responding always. Overall, one-

fifth  of parents reported that the communication from the school occurred sometimes, while 3 

percent reported never. As with the surveys conducted in fall 2006, spring 2007, and spring 

òHaving access to classroom teacherõs homework 

website and being  able to have daily access to 

classroom textbooks via e-book or pdf format to 

assist the child with any and all homework 

assignments and for review purposes.ó 

ñParent  
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2008, almost one-quarter of the parents surveyed noted that the school communicated sometimes 

or never. This suggests that communication is an area that needs improvement. 

Table 20: Distribution of Responses to:  

óThe school communicates regularly with me regarding my childôs IEP progress and other 

important issuesô 

Response 
English 

n=4,052 

Spanish  

n=689 

Overall  

n=4,741 

Always 74.4% 84.5% 75.9% 

Sometimes 21.9% 14.5% 20.8% 

Never 3.7% 1.0% 3.3% 

While Table 20 concerns the schoolôs communication with the parents, the next question in this 

group dealt with the teacherôs communication about the childôs progress (see Table 21). As 

shown in the table, about 64 percent of the parents reported that teachers communicated 

regularly with them about IEP progress and other important issues. This is lower than the 

proportion of parents who reported that the school communicated regularly with them about IEP 

progress and other important issues (see Table 20). Also, a higher proportion of the parents 

reported that the teachers sometimes or never communicated with them. Surprisingly, the 

Spanish survey had a lower percentage of always responses than the English survey. Taken 

together, Tables 20 and 21 indicate that communication is an important area that should be 

addressed. Without communication, continued progress for the child and partnerships between 

school and parent may be in jeopardy.  

Table 21: Distribution of Responses to:  

óI communicate with my childôs teacher(s) regularly regarding my childôs IEP progress  

and other important issuesô 

Response 
English 

n=4,034 

Spanish  

n=681 

Overall  

n=4,715 

Always 63.8% 62.7% 63.7% 

Sometimes 32.6% 34.5% 32.9% 

Never 3.5% 2.8% 3.4% 

Information and Understanding  

While closely related to the Communications category, the Information and Understanding 

category includes questions that dealt more with how information was provided and how well the 

parents understood it. Table 22 lists the six questions that fall under this category, two of which 

are Type 1 and four of which are Type 3 questions.  
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Table 22: Questions pertaining to Information and Understanding Category 

Question Scale Type 

School personnel provide information on parent organizations, community agencies, or 

trainings related to the needs of my child. 

Always, Sometimes, Never 1 

School personnel provide me information to help me assist in my childôs education. Always, Sometimes, Never 1 

The school provides me information on my childôs disability. Yes, No 3 

Information is provided to me in my native language. Yes, No 3 

Teachers and administrators ensure that I fully understand the Procedural Safeguards 

(also known as the Rights Booklet). 

Yes, No 3 

My childôs evaluation report is written in terms I understand. 

 

Yes, No 3 

Table 23 presents the average ratings for the questions in this category and shows less positive 

responses for Type 1 questions in this category as compared to other categories. However, the 

average rating of Type 3 questions is very positive, with 89 percent responding yes. 

Table 23: Average Ratings across Questions in Information and Understanding Category 

Type 1 Scale Type 3 Scale 

Always Sometimes Never Yes No 

62.5% 26.4% 11.1% 88.9% 11.1% 

The first question in this category inquired about the extent to which school personnel provided 

information to the parents on agencies or trainings geared towards their childrenôs needs. Table 

24 presents the outcomes of this question. As shown in the table, about 61 percent of the parents 

reported that the school personnel always provided this information, while 13 percent reported 

that this information was never provided to them. Following the common trend in the findings of 

this survey, Spanish respondents were much more positive, with 69 percent reporting that the 

school personnel always provided this information. 

Table 24: Distribution of Responses to:  

óSchool personnel provide information on parent organizations, community agencies, or  

trainings related to the needs of my childô 

Response 
English 

n=4,024 

Spanish  

n=680 

Overall  

n=4,704 

Always 59.1% 68.8% 60.5% 

Sometimes 27.4% 21.9% 26.6% 

Never 13.6% 9.3% 12.9% 

Table 25 presents the distribution of responses on the extent to which school personnel provided 

information to the parents to help them assist in their childrenôs education. The table shows that 

the parents gave a more positive response, 65 percent stating always, than was found in Table 24. 

Again, the parents answering the Spanish surveys gave a more positive response. 
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Table 25: Distribution of Responses to:  

óSchool personnel provide me information to help me assist in my childôs educationô 

Response 
English 

n=4,021 

Spanish  

n=678 

Overall  

n=4,699 

Always 63.5% 71.1% 64.6% 

Sometimes 26.9% 22.3% 26.2% 

Never 9.6% 6.6% 9.2% 

To further analyze the findings in Table 25, the distribution of responses to this question by 

eligibility  type were presented (see Table 26). Close to three-quarters of the parents of students 

with speech impairment reported that school personnel always provided information to the 

parents to help them assist in their childrenôs education. In contrast, parents of students with 

other health impairments were least satisfied with the information provided by school personnel, 

with 31 percent of parents reporting that they were sometimes provided with information, and 13 

percent reporting that they had never been provided with information. The distribution of 

responses by learning disability and all other eligibility types are nearly identical, and also 

closely reflect the overall outcome. 

Table 26: Distribution of Responses by Eligibility Type to:  

óSchool personnel provide me information to help me assist in my childôs educationô 

Response 

Eligibility Type 
Overall  

n=4,699 Learning 

n=1,199 

Speech  

n=1,232 

Other Health  

n=650 

All other  

n=1,618 

Always 63.4% 72.4% 55.8% 63.0% 64.6% 

Sometimes 27.1% 20.4% 30.9% 28.1% 26.2% 

Never 9.5% 7.2% 13.2% 8.9% 9.2% 

The following two questions directly addressed if parents received information and whether or 

not it was in their native language. Table 27 presents the distribution of responses to whether 

parents reported being provided information on their childrenôs disability. Overall, 78 percent 

reported yes, which has increased slightly from last year when 75 percent of parents believed that 

the school provided them with information. Even more pronounced than in most other questions 

is the difference between the English and Spanish survey results. Over nine-tenths (90.3%) of 

parents who took the Spanish survey reported yes, compared to three-fourths (75.6%) of parents 

who took the English survey. 

Table 27: Distribution of Responses to:  

óThe school provides me information on my childôs disabilityô 

Response 
English 

n=3,943 

Spanish  

n=670 

Overall  

n=4,613 

Yes 75.6% 90.3% 77.7% 

No 24.4% 9.7% 22.3% 
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Table 28 presents the distribution of responses to whether the information was provided to the 

parents in their native language. The majority of parents (93.3%) reported that information was 

provided to them in their native language. Also, there was a negligible difference in the 

proportion of parents who reported yes between those who answered the English and Spanish 

surveys. In fact, the proportion of parents who took the English survey and reported that 

information was not provided to them in their native language increased from 5 percent from last 

year to 7 percent this year. Similar to last yearôs findings, it can be expected that some people 

who filled out the English survey are native speakers of one of at least 100 distinct language 

groups found in Texas. 

Table 28: Distribution of Responses to:  

óInformation is provided to me in my native languageô 

Response 
English 

n=3,911 

Spanish  

n=659 

Overall  

n=4,570 

Yes 93.1% 94.8% 93.3% 

No 6.9% 5.2% 6.7% 

Table 29 presents the distribution of responses to whether the teachers and administrators 

ensured that the parents fully understood the Procedural Safeguards. The table indicates that the 

majority (90.5%) of parents agreed that teachers and administrators ensured that parents 

understood the Procedural Safeguards (also known as the Rights Booklet). This large percentage 

is consistent with the 2008 survey; it is also not surprising given the vast amount of information 

that is available from the schools directly, from resources such as TEA and ESC websites, and 

from several advocacy groups dedicated to special education issues. 

Table 29: Distribution of Responses to:  

óTeachers and administrators ensure that I fully understand the Procedural Safeguardsô 

Response 
English 

n=4,030 

Spanish  

n=685 

Overall  

n=4,715 

Yes 89.8% 95.0% 90.5% 

No 10.2% 5.0% 9.5% 

The distribution of responses to whether the parents understood their childôs evaluation report is 

shown in Table 30. The table shows that the majority of the parents understood their childrenôs 

evaluation report. Six percent of parents disagreed that the evaluation report was understandable, 

which is fewer than the 9 percent reported last year. Understanding a studentôs progress and 

situation is important if the parent is to be actively involved in the studentôs education, and Table 

30 shows that some improvement has been made in this area.  

Table 30: Distribution of Responses to:  

óMy childôs evaluation report is written in terms I understandô 

Response 
English 

n=4,038 

Spanish  

n=682 

Overall  

n=4,720 

Yes 94.0% 92.2% 93.8% 

No 6.0% 7.8% 6.2% 
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Teacher Issues 

The questions grouped in this category are presented in Table 31. Both questions used Type 1 

ratings, which are averaged and presented in Table 32. These ratings are lower than those 

reported in the 2008 survey, where 75 percent respondents reported always, although the 

composite score used in 2008 was made up of six different questions instead of two. For this 

reason, no conclusion can be drawn from a comparison to last yearôs data. 

Table 31: Questions pertaining to Teacher Issues Category 

Question Scale Type 

Teachers understand my childôs needs. Always, Sometimes, Never 1 

Teachers show a willingness to discuss my childôs needs. Always, Sometimes, Never 1 

Table 32: Average Ratings across Questions in Teacher Issues Category 

Type 1 Scale 

Always Sometimes Never 

71.3% 26.1% 2.6% 

Tables 33 and 34 focus on a teacherôs understanding of a childôs needs and their willingness to 

discuss those needs. Both of these questions pertain to a teacherôs attitude and caring for a 

childðnot necessarily to the teacherôs skills in instruction. Overall, parents were less positive 

about the teacherôs understanding of their childôs needs than the teacherôs willingness to discuss 

them. The results show that 66 percent of the parents reported that the teachers always 

understood their childôs needs (see Table 33), while 77 percent reported that the teachers always 

showed willingness to discuss the childôs needs (see Table 34). 

For both questions in this section, the 

parents who filled out the Spanish 

survey were more positive than those 

who filled out the English survey, 

which follows the trend of the rest of 

the survey questions. Nearly four out of five parents who took the Spanish survey said that the 

teacher always understood their childôs needs. An even higher proportion of parents who took 

the Spanish survey (86.0%) reported that teachers always showed a willingness to discuss their 

childôs needs. 

Table 33: Distribution of Responses to:  

óTeachers understand my childôs needsô 

Response 
English 

n=4,036 

Spanish  

n=677 

Overall  

n=4,713 

Always 63.2% 79.9% 65.6% 

Sometimes 34.8% 18.8% 32.5% 

Never 2.0% 1.3% 1.9% 

òI do not feel the teachers have enough help in the 

classroom. Many do not have the know ledge of programs 

I need or may need but do not know about.ó 

ñParent  
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Table 34: Distribution of Responses to:  

óTeachers show a willingness to discuss my childôs needsô 

Response 
English 

n=4,035 

Spanish  

n=691 

Overall  

n=4,726 

Always 75.4% 86.0% 76.9% 

Sometimes 20.9% 12.7% 19.7% 

Never 3.7% 1.3% 3.4% 

Individual Education Plan, Admission Review, and Dismissal Issues 

This section focuses on five different issues directly related to the Individual Education Plan 

(IEP) and the Admission, Review, and Dismissal (ARD) committee. Table 35 lists the five 

questions that fall under this category, all of which are Type 1 questions.  

Table 35: Questions pertaining to IEP and ARD Issues Category 

Question Scale Type 

I participate in my childôs Admission, Review, and Dismissal (ARD) meetings. Always, Sometimes, Never 1 

My concerns and recommendations are considered by the ARD committee in the 

development of my childôs IEP. 

Always, Sometimes, Never 1 

My recommendations are included in my childôs IEP. Always, Sometimes, Never 1 

At the ARD meeting, we discuss how my child will participate in state assessments 

(like the TAKS). 

Always, Sometimes, Never 1 

At the ARD meeting, we select accommodations that my child needs. Always, Sometimes, Never 1 

Table 36 presents the average ratings for the questions in this category and shows that the 

Individual Education Plan, Admission Review, and Dismissal Issues area shares the highest 

average Type 1 rating of 81.9% in the always category (the General School Issues Type 1 rating 

also averaged 81.9% in the always category). However, the average rating in the never category 

is higher than all other areas except the Information and Understanding category. It is important 

to note that the average of never responses is strongly influenced by one question (discussed later 

in this section), and that four of the five questions were responded to very positively. 

Table 36: Average Ratings across Questions in IEP and ARD Issues Category 

Type 1 Ratings 

Always Sometimes Never 

81.9% 14.0% 4.1% 

The first question in this group pertains to what extent the parents participated in their childôs 

ARD meetings. As shown in Table 37, an overwhelming majority (97.2%) of parents reported 

that they sometimes or always participated. In contrast to most of the other findings in this study, 

the parents who filled out the English survey scored much higher than those that filled out the 
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Spanish survey for this question. Over 85 percent of the English survey respondents said always, 

while less than 70 percent of the Spanish survey respondents said always. 

Table 37: Distribution of Responses to:  

óI participate in my childôs Admission, Review, and Dismissal (ARD) meetingsô 

Response 
English 

n=4,060 

Spanish  

n=686 

Overall  

n=4,746 

Always 85.9% 69.7% 83.6% 

Sometimes 12.6% 26.1% 14.6% 

Never 1.4% 4.2% 1.8% 

Table 38 presents the distribution of responses on the extent to which the concerns and 

recommendations of parents were considered by the ARD committee in the development of their 

childôs IEP. As seen in the table, over 80 percent of parents reported that their concerns and 

recommendations were always considered by the ARD committee. While only 2 percent reported 

never, nearly 15 percent reported that the committee sometimes considered their concerns with 

their childôs IEP development. Even if the parentsô concerns did not lead directly to actions, their 

concerns and recommendations should have been considered. Part of parental involvement is that 

their concerns should be considered, and the parent should believe that, in fact, this is being done 

in an honest fashion. The responses from the English and Spanish surveys were very similar for 

this question. They also reflect the results from the 2008 survey. 

Table 38: Distribution of Responses to:  

óMy concerns and recommendations are considered by the ARD committee  

in the development of my childôs IEPô 

Response 
English 

n=4,037 

Spanish  

n=679 

Overall  

n=4,716 

Always 83.5% 79.7% 82.9% 

Sometimes 14.6% 16.9% 14.9% 

Never 2.0% 3.4% 2.2% 

Following the previous question, parents were then asked if their recommendations were actually 

included in their childôs IEP. The results for this question were somewhat less positive, 

suggesting that although the ARD committee did consider their concerns and recommendations, 

this did not necessarily mean that they were ultimately included in their childôs IEP (see Table 

39). While 83 percent of the parents reported that the ARD committee always considered their 

concerns with their childôs IEP development (see Table 38), 77 percent of the parents indicated 

that their recommendations were included (see Table 39). Similar to the previous question, there 

were slight differences between responses from English and Spanish surveys. 
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Table 39: Distribution of Responses to:  

óMy recommendations are included in my childôs IEPô 

Response 
English 

n=4,016 

Spanish  

n=668 

Overall  

n=4,684 

Always 77.7% 74.7% 77.2% 

Sometimes 18.9% 19.8% 19.1% 

Never 3.4% 5.5% 3.7% 

Table 40 shows the results of the next question, which specifically asked about one topic of the 

ARD meetingsðstatewide assessments such as the TAKS test. Given the importance of 

performance on statewide assessments for both the student and the school, this question related 

to parents of students of all grade levels. Nearly 80 percent of the parents reported that they 

always discussed the participation of their child in state assessments at the ARD meeting, which 

is consistent with the average results for the IEP and ARD category. About 10 percent of the 

parents reported that they never discussed their childôs participation in state assessments at the 

ARD meeting, the highest proportion of never responses found in this study. These results mirror 

the findings from last yearôs survey. 

Table 40: Distribution of Responses to:  

óAt the ARD meeting, we discuss how my child will participate in state assessmentsô 

Response 
English 

n=3,997 

Spanish  

n=677 

Overall  

n=4,674 

Always 79.5% 79.3% 79.4% 

Sometimes 10.4% 11.8% 10.6% 

Never 10.2% 8.9% 10.0% 

The last question in the IEP and ARD category goes back to a more general opinion about the 

ARD meetings, and whether the selected accommodations were needed by their child. Table 41 

shows that 86 percent of parents responded that they always selected accommodations needed by 

their children at the ARD meetings. This is consistent with the findings from the 2007 and 2008 

surveys. For this question, the difference between the English and Spanish surveys was evident, 

in that the responses from the Spanish survey were less positive than those from the English 

survey. 

Table 41: Distribution of Responses to:  

óAt the ARD meeting, we select accommodations that my child needsô 

Response 
English 

n=4,028 

Spanish  

n=679 

Overall  

n=4,707 

Always 87.1% 82.2% 86.4% 

Sometimes 10.1% 14.1% 10.7% 

Never 2.8% 3.7% 2.9% 
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6. Findings from Parental Open-End Responses 

In addition to the structured survey, parents responded to an open-ended questionnaire as well. 

Specifically, parents of students who receive special education services were asked to share their 

experience on the following two issues: 

(i) Identify what is needed to assist in childôs education  

(ii)  Any additional comments on the special education services received. 

Following is (1) a discussion of the prevalent themes across both questions and (2) a summary of 

responses by each of the two questions. Spanish and English survey parental responses are 

clustered here, but whenever significant differences arise, these are noted as well.  

Prevalent Themes 

Overall, responses to both questions were generally positive with a majority of the parents 

satisfied with the childôs special education services and their own level of involvement with their 

childôs progress. Although the questions asked in the 2009 survey differed from past surveys, the 

overall positive theme does reflect the responses from 2007 and 2008. These responses will be 

covered in more detail by question later in this section. The prevalent themes were ñsatisfactionò 

and ñneeds for more communication and involvementò, as discussed below. 

Satisfaction: Parents indicated an overall satisfaction with the special education services their 

children receive. In response to the question on identifying what is needed for them to better help 

their children, many parents responded that the school does everything that is needed. Over half 

of the parents who responded to the second question were either grateful for the services their 

child received or specifically noted the progress their child was making because of the special 

education services at school. 

Need for more communication and involvement: The most common response to the first question 

was that parents were willing to help their child more, but needed more communication with or 

information from teachers in order to do so. Parents want to stay informed with progress reports 

and have more contact with teachers. Also, they want to participate and understand more; be 

understood more, and be listened to. A few asked for training and workshops to understand and 

help with homework at home. The Spanish survey respondents also asked for more bilingual 

support and materials in order to assist their childôs education. 

What Is Needed to Assist in Childôs Education 

First, parents were asked about what they needed in order to better assist their child with his or 

her education. Over one-quarter of the responses stated that they needed to work with teachers 

more or obtain more information in order to become more involved. This sentiment was also 

expressed in responses from the 2008 survey. Some typical responses include:  
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ñMore contact with teachers. I know itôs hard for them to stay in contact with each childôs 

parents, but I would like to be contacted more often on his progress. Not just when they are 

failing or in trouble!ò 

ñI believe I could have helped my daughter more this year if her homework was more like 

what they were actually working on during the day rather than 15 spelling words a week and 

a couple math problems. Guidelines is what I need. To know how to help.ò 

ñM§s informaci·n de maestros al principio del a¶o no a mitad del a¶o.ò (More information 

from the teachers at the beginning of the year rather than halfway through the year). 

ñM§s orientaci·n saber m§s de los programas.ò (More guidance to know more about the 

programs). 

The next two most common responses were positive, either that the school provided all that was 

needed for the children, or that parents did enough supporting and motivating of their child to 

help them succeed. Overall, these statements accounted for roughly one-fifth of all responses, 

with Spanish parents stating twice as frequently that they themselves helped motivate their child 

in his or her education. Below are some of the typical positive comments: 

ñThe teachers and other staff members at [name withheld] have exceeded my expectations. 

They are always available to answer my questions, return my emails, and phone calls.ò 

ñ[Name withheld] has done an excellent job in helping my son and working with me to help 

him finish his classes. I am very happy with the help we have received. He had a really 

difficult time last year and the school never stopped trying. He has done much better this 

year and I am positive it is due to the support from the special education department and his 

counselor.ò 

ñPoner todo mi empeno y capacidad que yo tengo.ò (Put in all my effort and ability that I 

have). 

ñMotivarlo para que siga estudiando.ò (Motivate him so he continues studying). 

Another common response (nearly one-tenth of all responses) was that the parents simply needed 

to devote more of their personal time and attention to focus on their childôs education. Parents in 

last yearôs survey also noted this as the most common roadblock to their participation in their 

childôs education. This response was slightly more common among Spanish respondents, and is 

reflected in the responses below: 

ñM§s tiempo con mis hijos y m§s atencion y paciencia.ò (More time with my kids, more 

attention and patience). 

ñPara ayudar m§s a mi hijo en la educaci·n nesecito m§s tiempo con el y a poyarlo en todo 

siempre.ò (To help with my sonôs education, I need to spend more time with him and support 

him in everything he does). 
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Many parents also reported that they needed to supplement their childôs education at home with 

more homework, reading materials, use of special education services provided by different 

agencies in the community, or use of services provided by specialists or psychiatrists. 

ñMore assignments available online and printable (with parent keys and email).ò 

ñI would like to see worksheets sent home in advance, as well as study aids for tests. In 

addition, I would like teachers to meet with the new school year teachers of my child, to 

explain methods and strategies used to help during the previous year. Every year I am 

running into the same problems with teachers not learning my childôs needs until half the 

school year has passed.ò 

ñThe school selects accommodations that they are willing to provide. Books on tape/CD 

would greatly benefit, but havenôt been provided.ò 

ñThat the school point out the limit on how they can help the child, then emphasize on 

different agencies in the community that one can seek help from. It is important to let parents 

know about existing agencies in the communitiesðwhich the diagnosticians or special 

education teachers may know about.ò 

ñAs a parent I feel that I am running out of time and still donôt know of local agencies that 

will help my son once he is out of school. I have requested information at ARD meeting. I 

received a pamphlet with several numbers which I called but many of these programs help 

students that receive Medicaid and my son does not qualify for any public assistance.ò  

ñObtener libros espa¶ol y ingl®s para que se me haga m§s f§cil y poder darle m§s soporte § 

mi hijo.ò (Get books in Spanish and English so that it is easier for me to give more support to 

my son). 

Other responses and common quotes to this question include:  

V Summer classes 

V Follow through on ARD promises 

V Help with my own education 

V Child needs to attend classes 

V Additional testing 

V Better access to class website 

V Bilingual materials 

V Financial support 

V Child needs to learn how to read 

and write 

V Need to communicate more with 

children 

V Learn sign language 

V Bilingual teachers and staff 

V More patience 

V Longer duration of services 

ñI do not feel the teachers have enough help in the classroom. Many do not have the 

knowledge of programs I need or may need but do not know about.ò 

ñThe school never calls unless sheôs in trouble. I never knows nothing unless I call and 

asked.ò 
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ñI would like to be able to help my son with math which is the subject he struggles with the 

most.ò 

ñTo be able to purchase a computer for my child to work on at home. There needs to be a 

program that parents can purchase educational things for special needs children at prices 

they can afford.ò 

ñHaving access to classroom teacherôs homework website and being able to have daily 

access to classroom textbooks via e-book or pdf format to assist the child with any and all 

homework assignments and for review purposes.ò 

ñPues tratemos de ayudarle en lo que podemos.ò (We try to help him with what we can). 

ñàComo puedo motivar a mi hijo para que le guste la educaci·n academica.ò (How can I 

motivate my son to like school)? 

Additional Comments on Special Education Services 

Parents were also asked to list any general comments about their childôs special education 

program. Overall, both English and Spanish-speaking parents responded positively. Similar to 

the results from the main parent survey, as well as in past surveys, Spanish parents were more 

frequently positive than English parents. Nearly three-fifths of all responses contained gratitude 

towards the schoolôs teachers and staff, appreciation for the services their child receives, or they 

specifically stated that their child was improving and succeeding because of the services the 

schools provided. Some typical responses were: 

ñMy son receives as much information or more than he needs. All of his schools have been 

very cooperative, informative. District personnel have also been helpful and informative. My 

son could have progressed only with the assistance of his school teachers, administrators 

and paraprofessionals.ò 

ñAt the junior level a phone meeting once or twice during the first 6 weeks of each grading 

period from teachers has done wonders for my older student.ò 

ñProfessionals have been wonderful with my son. They have been very dedicated to helping. 

Without these professionals he wouldnôt be where heôs at now. His teachers actually read his 

file before school started. Teachers do care.ò 

ñEstamos de acuerdo en la manera que los maestros muy profesional están trabajando con 

mi hija.ò (We are happy in way the teachers are very professional in their work with my 

daughter). 

ñMi alegr²a por ese entusiasmo de mi hija por ir a la escuela muy contenta. Gracias a la 

educaci·n especial que recibe mi hija, ella es muy feliz.ò (I am happy because my daughter 

is enthusiastic about going to school. Thanks to the special education she receives, she is 

very happy). 
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About one-eighth of the responses were negative, stating that they were either dissatisfied with 

all or part of the services their child was receiving. Some typical responses were as follows: 

ñI have to go through so much trouble just for the simple things.ò 

ñI think that it is important to remember with special and general education students that 

consequences should be a stair step process and not automatic.ò 

ñWe have already held her ARD for this year, and she will be going to the 6
th
 grade next 

year. I have many concerns because I feel that [she] could have been doing a whole lot more. 

She can not spell, she does not know all of her letters or numbers, she is not even doing math. 

I am very disappointed that these teachers are paid to teach our children, but will not give 

the effort to do so.ò 

ñYo no estoy de acuerdo que los ninos especiales estén juntos con los normales porque son 

crueles y los molestan mucho. Eso se es descriminacion pero ellos no saben.ò (I donôt agree 

with the special education students being together with the regular students because they are 

cruel and they bother them so much. Thatôs discrimination, but they donôt realize it).  

Another common response was that the teachers and staff needed more education and needed to 

communicate more with the parents. Fewer Spanish-speaking respondents responded this way, 

some English quotes were: 

ñI do not feel the teachers have enough help in the classroom. Many do not have the 

knowledge of programs I need or may need but do not know about.ò  

ñThere should be a class on how to behave in a workplace settingðappropriate dress, their 

actions at work and around others and what to do in óuncomfortableô situations.ò 

A new theme this year was the response to the TAKS test requirements and overall confusion 

with the process. Most responses about the TAKS were negative, including the following: 

ñThe TAKS tests are very hard and very draining for him. Is there not a better way?  Such as 

hands-on learning?  A written test doesnôt mean anythingðexcept, maybe youôre book smart, 

but not practical.ò 

ñNo information to study for TAKS tests. I am told to get info on your website. TAKS testing 

takes all parental involvement out. Nothing is brought home.ò  

ñWhen the state decided ALL TAKS would be the same it was not fair. My child was tested 

on items never taught in special ed and had never been issued the calculator used for testing. 

How can one pass something they have never seen?ò 

Other miscellaneous comments about special education services in this yearôs survey were also 

expressed in 2008. Some responses and quotes from parents related to the following topics: 

V More therapy hours V Continuation of services and help 

after school 
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V Bilingual services 

V More frequent testing 

V Less pressure from homework, 

TAKS, NCLB 

V Less labeling 

V Summer classes or programs 

V Less red tape, bureaucracy 

V Better security 

V More class options, such as art, 

P.E., and music 

V Bilingual services 

ñIt seems more about the paperwork and satisfying that, then it is of working with the child 

to be an effective learning experience.ò 

ñChildren with learning difficulties need to be tested much sooner. Whenever you wait 3 

years to test, that is 3 years wasted.ò 

ñThat the school point out the limit on how they can help the child, then emphasize on 

different agencies in the community that one can seek help from. It is important to let parents 

know about existing agencies in the communitiesðwhich the diagnosticians or special 

education teachers may know about.ò 

ñI feel you help according to the rules of the state. I donôt feel a lot of emotion is put into it.ò 

ñInstitución o Centro de Ayuda que funcióne de apoyo tanto para mi hijo cómo para mí, 

fuera de la Escuelaò (An institution or help center that serves as a support group outside of 

school). 
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7. Principal Survey Findings 

As in 2006, 2007, and 2008, a principal survey was distributed to schools that received a parent 

survey. In the spring 2008 survey, 1,007 principal surveys were distributed; of these, 338 surveys 

were returned, yielding a 33.6 percent return rate. This year, 1,453 principal surveys were 

mailed, of which 484 were returned, yielding a comparable return rate of 33.3 percent. A copy of 

the principal survey can be found in Appendix B. 

The structure of the 2009 principal survey did not differ from the 2006, 2007, and 2008 surveys, 

except that it did not contain the two follow-up questions present in past surveys about when and 

how often parents of students receiving special education services attended annual meetings. The 

principal survey provided supplemental information regarding approaches that schools use to 

communicate with parents. In particular, principals were asked what measures were taken to 

specifically reach out to parents of students served by the special education program. Principals 

were asked to respond to 15 questions regarding overall parental involvement. In addition, 

principals were asked to identify strategies and practices that are targeted specifically to 

encourage parents of students who receive special education services. The following general 

topics were addressed in the survey: 

V Successful parent involvement strategies implemented by schools 

V Successful parent involvement strategies implemented by teachers 

V Information about written campus-level parent involvement plans 

V Overall parent involvement in parent-teacher organizations (PTO/PTA) 

V Methods used by schools to communicate with parents and receive parental input 

V Services that are provided in school that help increase parental involvement 

V Successful parental contributions made to schools 

V Parent training/annual meeting opportunities 

V Factors that impede parental involvement 

While there were 146 more surveys collected and analyzed this year than in 2008, similar 

response patterns were observed. Principalsô opinions regarding parent involvement strategies, 

communication, and other issues did not differ significantly from previous surveys. 

Successful Parent Involvement Strategies Implemented by Schools 

Principals were asked to list the two most successful efforts or approaches used in their schools 

to encourage parents to become actively involved in school activities. A wide variety of 

responses were listed, primarily involving improved communication strategies, promoting 

participation in parent-teacher organizations (PTA/PTO), offering parent information and 

training sessions, and organizing fundraisers and other school activities. While principals listed 
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many approaches, overall, principals believed that schools must take aggressive measures to 

continuously invite and bring parents into the school. 

Effective Communication Strategies. Principals, overall, said that an important component in 

encouraging parental involvement is for parents to have open communication with teachers and 

administrators. One principal specifically referred to the importance of parent involvement, 

stating,  ñcommittee membership/participation allows parents to provide input into the education 

process.ò  Many principals responded that they use multiple forms of communication with 

parents, including ñnewsletters, website, email, and personal invitations from teachers.ò There 

were also quite a few responses indicating direct contact with parents, through parent/teacher 

conferences, personal invitations, or school messengers. The general themes of responses 

mirrored those from the 2007 and 2008 surveys, except for those responses related to the parent 

surveys and web-based calendar of events. The following is a sample of some strategies used by 

principals: 

V A website listing activities and 

information 

V Personal invitations to parents 

V Open-door policy 

V Transition meetings 

V School messenger/liaison 

V Utilizing multiple modes of 

communication (email, phone, 

letters, websites) 

V Calendar of events posted on website 

V Making personal calls to the 

home 

V Sending weekly newsletters to 

the home 

V Teachers communicating directly 

with parents 

V Parent surveys, both mail and on 

line 

V Parent/teacher conferences 

V Meeting held at times that are 

convenient for parents 

Principals were then asked if there were any additional efforts or activities made by their school 

to encourage parents of students who received special education services to be active in their 

childôs education. As in 2008, most responded that the same methods were used for parents in 

general as for those with children served by special education. There were many, however, who 

suggested that ARD committees can serve to establish positive, strong relationships with parents. 

Others stated that they used specific communication geared towards these parents. 

In addition to requesting successful communications strategies, principals were asked to list the 

single most commonly used method that their school employed to communicate with parents. 

Table 42 shows that principals reported using telephone calls, newsletters, and letters most 

frequently. 



 

 37 Educational Service Center Region 9 

Table 42: Primary Method School Used to Communicate with Parents  

Type of Communication Percent 

Telephone 23.0% 

Newsletter 23.0% 

Letter 20.9% 

Notes given to students 17.6% 

Email 7.7% 

Other (webpage, student agenda, home visits) 7.7% 

Total 100.0% 

Family/Parent Events, Training, Workshops. As in previous surveys, principals listed several 

different events and programs that the schools organized to encourage parents to become more 

active in their childôs education. While the events listed did not vary overall, social and 

fundraising activities were customized and sponsored by each school, creating a wide variety of 

unique strategies. Some strategies involved parents only, while many involved both parents and 

students. The most common events cited were PTA/PTO meetings, open house nights, and 

student orientations. Other responses included Texas Assessment of Knowledge and Skills 

(TAKS) nights, report card pick-up, picnics, and volunteer programs for parents at school. 

Overall, except for TAKS meetings and report card pick-up, these responses were similar to 

those from the 2008 survey (it should be noted that 2009 student testing had new requirements 

for TAKS concerning students receiving special education services). Some of these events are 

listed below.  

V Family Nights 

V PTA/PTO nights 

V Open house, Meet the Teacher 

V Volunteer programs at school 

V Student performances and 

competitions 

V Report card pick-up nights 

V TAKS nights 

V Parent workshops, information 

nights 

V Brown bag luncheons, picnics 

V Grade-level meetings or 

orientations 

V Breakfast with the Principal (Or 

Math and Muffins, Dads and 

Donuts) 

Regarding events held specifically for students receiving special education services, responses 

were very similar to those listed above. However, there were a few activities that differed from 

those held for all students: 

V Including students receiving special education services in after-school events and 

programs 

V Special education services parent meetings 

V Special Olympics 

V Field trips 
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Principals were asked to indicate if the school provided parent training workshops to encourage 

parental involvement. Nearly all principals responded to the question (479 out of 484), and 258 

(53.9%) said that training was provided (see Figure 1). These results are very similar to those 

found in 2008, where 54.1% reported that training was provided, and slightly lower than what 

was reported that in 2007 (56%). 

Figure 1: School-provided training workshops to encourage parent involvement? 

No, 46.1%

Yes, 53.9%

 

The principals who reported that training was provided were then asked how often and when it 

occurred. Similar to the 2008 survey, responses ranged from weekly to once per year. Typically, 

principals noted that parent training opportunities were provided monthly or per semester for 

parents of students receiving special education services. There was also a wide range of reported 

times that these trainings were held. The majority said that meetings were held in the evenings, 

though other time periods were also listed (e.g., during school, in the fall/spring, mornings). 

Principals were also asked if their school held an annual meeting to inform parents of children 

receiving special education services about the schoolôs special education program. Similar to last 

yearôs survey, responses in 2009 were evenly split, with half reporting ñyesò (see Figure 2). 

Principals who said that annual information sessions were held were then asked what percentage 

of parents of students receiving special education services attended those meetings. The 

responses ranged from 1 to 100 percent, but the mean response was 43.4 percent, with a standard 

deviation of 34.4 percent. This tells us that on average, slightly less than half of special education 

parents attended the meetings, but the participation rate varied greatly among schools in the state. 

This is slightly lower than the average in 2008, 45.6 percent. 
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Figure 2: School holds annual meeting to inform parents about special education programs 

and services? 

No, 49.8%

Yes, 50.2%

 

Services. Principals were also asked to list services that were provided for parents to encourage 

parental involvement, and they could select as many that applied. Table 43 shows that holding 

meetings in the evening and providing opportunities for parents to be involved in site-based 

decision management were the two services listed by the majority of principals, similar to the 

results from the 2007 and 2008 surveys. Also, the service that was reported least frequently by 

principals (11.1%) was transportation provided to parents. This percentage is even smaller than 

the 2008 result (16.6%) and has declined in each of the past two years. Three-fourths (75.3%) 

provided interpreters and/or translators and parent education courses. Figure 3 shows a graphic 

distribution of services provided by schools. 

Table 43: Services Provided by Schools 

Service Provided 
2008 Survey 2009 Survey 

Responses Percent* Responses Percent* 

Meetings held in evenings 310 91.7% 434 91.2% 

Opportunities to be involved in 

site-based management 
296 87.6% 380 79.8% 

Interpreters/Translators 261 77.2% 358 75.2% 

Parent education courses 177 52.4% 228 47.9% 

Baby-sitting services 111 32.8% 154 32.4% 

Books videos 132 39.1% 153 32.1% 

Transportation 56 16.6% 53 11.1% 

Total 1,343  1,760  

*Percentages do not add up to 100.0% because of duplicate counts (multiple-response question). 

Other services that were provided to encourage parental involvement as noted by principals 

include: volunteer programs, information on training and transition, ESL support through 

community education program, and incentives for parent participation.  
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Figure 3: Services Provided by Schools to Encourage Parental Involvement 
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*Percentages do not add up to 100.0% because of duplicate counts (multiple -response question). 

Parent-Teacher Organizations and Volunteer Opportunities 

All principals agreed that increasing the involvement of parents is beneficial to students and 

schools. The majority of principals said that an effective way to increase parental involvement is 

to support the parent-teacher organization or association (PTA/PTO). Principals were asked to 

list the approximate percentage of parents that actively participated in the PTA or PTO at their 

school. Overall, there was a decline in the percentages reported this year as compared to the past 

two surveys, as seen in Figure 4. In 2009, 46.5 percent of principals reported that one-tenth of all 

parents or less participated in PTA/PTO, which is over a 5 percentage point increase from the 

2007 and 2008 results. Only 25.9 percent reported that at least one-quarter of the parents actively 

participate, which dropped from 32 percent from last year. Overall, a larger proportion of parents 

were not active participants in PTA/PTO organizations in 2009. 
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Figure 4: Percentage of Parents Who Actively Participate in Your Schoolôs PTA/PTO 
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Figure 5 presents the percentage of parents of students receiving special education services who 

actively participated in the PTA/PTO. Similar to previous surveys, principals reported a lower 

percentage of parents of special education students participating than parents of all students. 

However, there was also a decrease from last yearôs results for this question. In particular, the 

results indicate that fewer parents of students receiving special education services were active 

participants in the PTA/PTO than in previous years. Along with the results from Figure 4, the 

data suggests that more efforts need to be made by schools to increase involvement of all 

parents, as well as those of students receiving special education services, in parent organizations.  

Figure 5: Percentage of Parents of Students Receiving Special Education Services Who 

Actively Participate in Your Schoolôs PTA/PTO 
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Successful Parent Involvement Strategies Implemented by Teachers 

In addition to overall school parent involvement strategies, the principals were asked to list 

successful practices that took place in the classroom and were used by teachers. While the 

majority of responses overlapped with the general strategies listed for the school overall, some 

principals listed strategies that were specific to teachers and involved activities or classroom 

management techniques that principals believed were successful in supporting parental 

involvement. Most of the responses reflect those from the 2008 survey, with more strategies 

involving classroom websites and email communication with parents. The most common 

strategies listed were holding class open-house events and keeping in personal contact with 

parents through conferences, calls, emails, or home visits. Some of the strategies noted by 

principals are listed below: 

V Back-to-school, family, and meet the 

teacher nights 

V Award assemblies/programs 

V Class parties, field trips 

V Class newsletters and websites 

V Open house 

V Personal contact with parents 

through calls, email, home visits, and 

conferences 

V Required teacher-parent 

meetings 

V Create teacher or classroom 

websites  

V Parent contact logs 

V Daily contacts and conduct 

charts and folders 

V Encourage teachers to think of 

parents as classroom partners 

V Parent volunteer activities 

Parent Involvement Plans 

Principals were asked if their schools had a written parent involvement plan that was separate 

from an overall district-level plan. Figure 6 shows that the majority of principals, 69.0 percent, 

indicated that their campus did have a parent involvement plan, which is similar to the results 

from 2008. 

Figure 6: School Has Written Campus-Level Parent Involvement Plan 

No, 31.0% Yes, 69.0%
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Parent Input and Opinions 

An important component of a successful program is to ensure that parents are allowed to provide 

input and provide opinions about the overall school, school staff, or other school-related issues. 

Principals were asked to identify ways in which their schools ensured that parent opinions were 

regularly incorporated into the schoolôs activities or planning process. As in previous years, two 

main avenues for parents to provide input were identified by principals: meetings and 

participation in school committees. This included ñcampus advisory teams,ò ñcampus 

improvement committees,ò and ñsite-based decision-making committees.ò However, two 

different strategies that principals frequently listed this year were handing out parent surveys and 

having an ñopen doorò policy for parents. Below are some of the most common responses from 

the 2009 principal surveys: 

V Administrators attend PTA/PTO 

meetings 

V Parent surveys 

V Site-based decision-making 

committee 

V ARD Meetings 

V Campus Advisory 

Teams/Campus Improvement 

Committee 

V Open door policy 

V Parent meetings/conferences 

Parent Contributions 

Principals were asked to list the two most important contributions made by parents in their 

school. As in the three previous years, the majority of principals listed volunteering and 

participating in school-level committees or in the PTA/PTO as the two most significant parent 

contributions. 

Principals listed several examples of volunteering activities that were similar to those noted in 

previous surveys. Volunteer activities that were mentioned include: fundraising, helping with art 

activities, assistance with tutoring, being actively involved with their childôs education, 

cooperating and supporting the work of the school and of the classroom teacher, helping the 

librarian, working on school beautification projects, organizing school activities (athletics, band, 

carnivals, participating in field trips, etc.), and prepping materials for teachers. 

Principals also noted many examples of how PTA/PTO activities have benefited schools. This 

included helping organize fundraisers and large events like fall or spring festivals, making 

school-level decisions and updating school property (buying property, obtaining playground 

equipment). Participating in school-level committees was also listed as an important parent 

contribution. School-level committees included participation in the site-based management 

decision process, serving as parent leaders, and attending school events (open houses, meeting 

with staff and principals). 
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One other important parent contribution listed by principals was involvement of parents in their 

childôs education and in the overall support for the school. Examples of these contributions are 

listed below: 

V Keeping track of their own childôs 

education 

V Academic support at home 

V Cooperating and communicating 

frequently with teachers 

V Provide input to make school better 

V Mentoring, tutoring 

V Supplying materials 

V Supporting school programs and 

teachers 

V Helping improve student 

attendance by ensuring that their 

children come to school and 

arrive on time 

V Giving their time to volunteer 

Parental obstacles to school involvement. While principals acknowledged the important 

contribution that parents made to their schools, they are also aware that many parents faced 

difficult obstacles in becoming actively involved in their childôs education. The survey asked 

principals to indicate the most important factor that kept parents of students who receive special 

education services from getting more involved in the school. The most frequently cited factor 

was parentsô work schedules and overall lack of free time, a constant since the 2006 survey. 

Principals noted that many parents work full-time and participating in school activities often 

meant that it would take time away from their work. Several principals said that many parents 

were also single parents or worked more than one job, making it more difficult to have any time 

available to get involved. Others noted that distance to the school and/or transportation was an 

important factor that kept parents from participating in school activities. 

Other factors were also identified, including intimidation by the educational processes, lack of 

education, limited knowledge of the English language, getting overburdened by meeting basic 

needs, lack of understanding of the importance of parent participation, economic difficulties, and 

little interest and/or apathy. Also found in previous surveys, some principals noted that some 

schools did not make parents feel welcome by the school, and said that some parents perceived 

the special education program as a negative service and a permanent label on their child that they 

did not like.  
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8. Summary 

With over 4,781 surveys returned in English or Spanish, parents of students receiving special 

education services voiced their opinion regarding their involvement with their childôs school and 

to a variety of other topics central to a successful education program. Parents were selected based 

on a sampling matrix that considered  the districtôs size, demographics, and inclusion within a 

six-year cycle. Respondents to the survey were quite similar to the statewide percentages seen by 

student group, gender, and eligibility category. This distribution reflects those found in the fall 

2006, spring 2007, and spring 2008 surveys. The overall rate of return was approximately 26 

percent. A revised survey that more closely addresses SPP issues was used for spring 2009. 

A total of 23 questions from the parent survey were examined and divided into five topic-

specific categories. Grouping the three types of responses (Always-Never, Yes-No, and Agree-

Disagree), Table 44 presents a summary of responses within these categories. For each category, 

responses were overall positive. The percentages of responses in the least positive category were 

under 5 percent, with the exception of General School Issues and Information and 

Understanding. The response patterns for this yearôs survey were very similar to previous 

findings in 2006ï2008. This stability of response argues for the reliability and validity of 

findings from the surveys. 

Table 44: Summary by Category 

Category 

Positive Neutral Negative 

Always 

Agree 

Yes 

Sometimes 

Neutral 

Never 

Disagree 

No 

General School Issues 68.1% 20.0% 11.9% 

Communication Issues 69.8% 26.9% 3.4% 

Information and Understanding 80.0% 8.9% 11.1% 

Teacher Issues 71.3% 26.1% 2.6% 

IEP and ARD 81.9% 14.0% 4.1% 

* Note that percentages may not total 100 due to rounding.  

Although the respondents were generally positive about the questions regarding their interactions 

with the school (as seen in the summary ratings in Table 1), there were items where the ratings 

were less positive (parental actions are not included for this consideration). Operationally, we 

have selected items where there were about 20 percent of the ratings given by respondents in the 

category labeled Negative as in Table 1. These areas are listed below: 

The school provides transition services to help my child reach his or her goals after high school. 

(This issue was also identified in spring 2008) 

The school provides information on agencies that assist my child in the transition from high 

school. (This issue was also identified in spring 2007 and 2008) 
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Special education services have helped my family and I get the services that my child needs 

outside of school. (This issue was also identified in spring 2007 and 2008) 

The school provides me with information about my childôs disability. (This issue was also 

identified in spring 2008). 

The first three of these issues center on transition issues and on the information and coordination 

provided regarding outside agencies and support. The item regarding information about a childôs 

disability likely reflects providing understandable and useful information. 

The areas of Communication, Information and Understanding, Teacher Issues, and IEP and ARD 

were more highly rated by respondents in the spring 2008 survey than in spring 2009. This year, 

General School Issues were the lowest-rated area, similar to last yearôs survey. This was driven 

primarily because of transition issues, as noted above.  

Overall, parent open-ended responses parallel the responses received in the structured survey. 

Parents who responded to the survey were overall satisfied with the services received by their 

childôs school. The following is a list of the overall findings from parent responses. 

Á Overall satisfaction ï the majority of respondents expressed being satisfied with the special 

education services provided by schools.  

Á Communication improvements ï while overall satisfied, parents noted concern with 

communication between parents and the special education staff (or communication 

between the special education setting and the general education setting). Parents want to be 

kept informed and want to know how to contribute to the academic progress of their child.  

Á More information and training ï Parents noted that they need help understanding their 

childôs disability. They asked for the school to provide more specific and relevant 

information. 

The principals who responded to the survey offered multiple examples of successful parental 

involvement strategies. Most strategies involve improving communications, having ñopen door 

policies,ò and providing opportunities to participate in making decisions and in volunteering. 

Principals also noted how significant parent involvement is to a school. They listed numerous 

important examples of parent participation activities. Parents have assisted in the classroom as 

tutors, mentors, and overall classroom aides. They have contributed in many school events such 

as festivals, field trips, fund raising, and many other special projects. Parents have become 

actively involved in the site-based management process and other school organizations. 

Overall, principals noted that parent contributions and involvement are a critical component for 

schools and for children. Principals noted parentsô significance in the role of their childôs 

education. Principals also identified the many obstacles and barriers parents face in becoming 

more active in their childôs education. Among many reasons, principals listed lack of time, 

transportation, and work schedules. 
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Appendix A: Parent Letters and Surveys 
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